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ABSTRACT 

In a discussion of the summer training program for 
teachers of migrant children in the 120 schools served by Region II 
of California’s Office of Migrant Education, the following elements 
are included: an evaluation of the 1970 summer school program, a 
description of the program’s organization in terms of staff members * 
responsibilities, and examples for organization of instruction. 

Sample daily lessons are presented in the areas of language skills 
(e.g. , visual discrimination of letters and English words, auditory 
perception, and phonetics) , reading, and mathematics; materials for 
use with each lesson are also included, as are sample tests and 
mini- courses in writing behavioral objectives. A guide for 
extended-day activities developed for persons working with migrant 
children from primary and intermediate grades is also included. This 
guide contains activities for language development, recreation, and 
arts and crafts which are "educationally valuable as well as 
culturally acceptable to migrant youngsters:" the guide also contains 
an index and a resource bibliography. (NQ) 
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The objectives of the California Plan for the Education of Migrant 
Children ar& based upon the following general statement of needs of 
migrant children in California! 



"Over 80,000 children of migrant agricultural workers between 
the ages of 3 and 17 attend schools in approximately 200 school 
' districts in 43 ^California counties for at least a part of each 

year, children from the least affluent segment of American 

SQie-i'ety tend to move frequently, attend school irregularly, and 
— ’"suffer health defects and language handicaps resulting in signifi- 
cantly retarded progress in school. In general their rata of 
progress is not more than ,7 months for each month spent in 
school- This retaliation is cumulative and eventuates in most 
becoming early school leavers, poorly prepared for economic 
success or upward social mobility. These problems are of such 
magnitude and severity tnat local school districts have been 
unable to solve them with the resources normally available, 
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GENERAL INFORMATION 



X, STATE OPERATED PROJECT 

The Migrant Amendment to the Elementary and Secondary Education 
Act of 1965, Title I (P,L. 89-750), provides for supplementary edu- 
cational programs to. meet the special educational needs of migratory 
children of migratory agricultural workers. The Act provides that 
the state educational agency shall administer the program m accord- 
ance with Federal and State regulations, and the entire allocation 
of funds for operating the program is made to the state educational 

agency. 

The Califor nia Plan for the Education of Migrant Chlldr eg 
describes the program for the State of California and ptovies 
the framework within which educational programs will be carried 
out. This Plan provides for supplementary compensatory programs 
and services for the education of migrant children in school dis- 
tricts which have major impactions of migrant children and for 
certain Statewide and interstate programs affecting migrant chil- 
dren, It is the project which is submitted by the California State 
Department of Education to the State Board of Education and the 
U, S. Commissioner of Education for approval. 

Unlike regular Title I programs, local school districts do not 
have an entitlement to funds. Instead, provision is made for local 
school districts and county superintendents of schools to partici- 
pate' cooperatively with the state educational agency to carry on 
portion's of the Statewide program through a regional organization. 

XI. REGIONAL ORGANIZATION 

The organizational structure for operation of the California 
Plan for the Educat ion of Migrant Children is based upon the. regional 

concept * 

The regional concept recognizes that the State is the operating 
agency for programs for migrant children, and it is the responsi- 
bility of the State Office to involve agencies that will assist in 
providing such programs. The California Plan requires, State level 
policy determination and coordination, regional level program 
and supervision at the operationa 1 level. 
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It is essentially an administrative and planning concept that 
requires involvement of all counties in a particular geographic 
area for planning and implementation purposes regardless of how 
funds will be'aTlocated, Regional planning requires the involve- 
ment of planning or advisory committees having knowledge _ ^ 

programs affecting migrants which are in operation througho 

region* J 

The regional concept also includes the idea of a comprehensive 
program of educational and ancillary services coordinated with the 
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services and activities of all agencies that serve migrant families. 
The regional approach requires that funds be used t o supplement the 
resources thFt are already in the region. The criteria for fund- 
ing components and providing service agreements for school districts 
will include their commitment to mobilize available resources and 
to organize cooperative activities throughout .the region + 



LOCATION OF REGIONAL COMPONENTS 

Migrant agricultural workers and their families are concen- 
trated in the major crop areas of the state. A regional component 
to provide educational and ancillary services for migratory children 
may be designed to include one or several school districts or counties 
in a large geographical area having high concentrations of migratory 
children , The state education agency identifies those areas in 
which projects will be located on a priority basis, grouping districts 
and counties geographically. 

In California, seven major crop areas have been identified as 
having high concentrations of migrant farm workers and their families* 
These areas include 43 of California’s 58 counties. The following 
seven areas have the greatest number of migrant workers : 

1, San Joaquin Valley 

2. Central Coast 

3* Sacramento Valley * * 

4. South Coast 

5* Desert 

6* Northern Coast 

7* Tulelake 



Federal administrative policy lists the following factors to 
be used in determining priorities for the location of project com- 
ponents t 



1, 


Areas 


2. 


Areas 


3. 


Areas 


4. 


' Areas 
i.e. , 



migrant programs sponsored by other agencies, harmonious 
Title X programs, etc. 
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REGION II 
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c OFFICE of MIGRANT EDUCATION 
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Region II Office of Migrant Education covers fourteen counties with 
an area of 22,801 sq. miles. Our project is designed to provide supple- 
mentary educational services to migrant children in this area. There 
are approximately 2,500 school age migrant children in Region II during 
the summer. Because a child’s health and nutrition influences his 
ability to learn we work toward the coordination of various agencies that 
provide these services to migrant children. To assist us in our efforts 
during the summer we employ the following staff that is available to work 
with you in regards to the education of migrant children. 



Director* Bill Waroff - Oroville 533-2333 

Curriculum Consultant: Betty Vassar - Oroville 533-2333 



Program Assistants* 



Modules 1 & 2 Yolanda Holt 

(Glenn, Butte Co. ) 

- Modules 3 & 4 Velma Gonzal &z 

(Yuba, Sutter Co.) 



Modules 5 6c 6 Prank Ludovina 

(Sacramento , % Yolo Co.) 



Modules 7 & 8 Jesse Camacho 

(% Yolo, Colusa, Solano Co.) 

- Modules 9 & 10 Gil Martinez 

(Napa, Sonoma, Mendocino 6c Lake Co.) 



342-1838 



743-1855 



662-7349 



662-7349 

527-2443 



Bilingual Paraprof essionals ; 

75 Instructional Aides 
50 Mini-Corpsmen 

(Paraprofessiona-9 are assigned on a ratio of 
1:20 migrant children) 

Paraprcfessionals x 20 Migrant Children « 2,500 m.e. served 



125 



MIGRANT EDUCATION PROGRAM - LINES OF RESPONSIBILITY 



Regional Executive Board : 

a. To be composed of representatives of county superintendents 
and local school districts in the regioru 

b. Responsible to the Bureau of Community Services and Migrant 
Education and county superintendents for development of 
policies governing the implementation of the California 
Plan for the Education of Migrant Children in the region, 

c . Advises regional consultant and designated agency county 
superintendents regarding needs for migrant programs in 
counties and districts in keeping with overall plan* 

d* Regional director will be the executive secretary of the 
executive board* 

Regional Director; 

a. Responsible to regional executive board for development and 
operation of regional component. 

b* Responsible to superintendent of designated agency county 
for fiscal and personnel management of the component. 

e* Responsible to regional consultant for coordination of com- 
ponent activities within the California Flan for the Education 
of Migrant Children * 

d. Serves as secretary of executive board and executes its policies, 

a. Responsible for negotiation, development, and coordination of 
B all service agreements within the region* 

f , Reviews all seryide agreements in cooperation with regional 
consultant to insure compliance with the regional component 
before implementation* 

g* Primary responsibility for marshaling all resources of the region 
to support the regional migrant program. 

h* Responsible for following up and bringing about fullest coordi- 
nation and cooperation’ between agencies serving migrant families* 

Program Assistants : 

a. Responsible to regional director for operation of migrant education 
activities in county or portion of the region as assigned. 

b. Responsible for coordination with agencies and organizations that 
have concern for migrants in accordance with assignment by regional 
director* 



Program Assistants (continued) 



e, Responsible for working with school staff in implementing 

instructional programs in local schools of the area to which 
assigned* 

Resource Teacher (Migrant Education, Region II Employee) 

Works under the direct supervision of the Program Assistant (Migrant 
Education* Region IX Employee) while in the field and under the direct 
supervision of the school principal while in the school. Is a co-equal 
peer of the classroom teacher and is available as a resource to the 
classroom t archer and the school principal. Arrangements for She 
services of the resource teacher are to be made by the school principal 
working directly with the resource teacher. 

Instructional Aide (Migrant Education Region IX Employee) 

Works only with children who are certified as "migrant” by the 
Conmunity Aide (a Migrant Education* Region II Employeee) , Is 
responsible to and works under the direction of the classroom teacher 
who is generally responsible for the educational program of the 
"migrant” child. Renders the following service(s) ; 

1, School hours «* (6) 5 instructional* 1 preparatory* case load 
of 20, 

2, Outside school hours - (1%) community 

Community Aide (Migrant Education* Region II Employee) 

Works under the direct supervision of the Program Assistant (Migrant 
Education* Region II Employee) while in the field and under the direct 
supervision of the school principal while in the school. Identifies 
and certifies children as ,f migran!: ,, # Subsequent to identification 
and certification may render services in health and/or welfare fields. 

Organization for Advisory and Coordinating Activities : 

Regional Advisory Goimaittee : 

a. Organized by designated agency county superintendent with 
assistance from the executive board and regional director, 

b. To be composed of representatives of county coordinating 
committees and organizations and agencies in the region that 
are concerned with migrant families or family members, 

e* Responsible for advising the regional executive board and the 

regional director concerning the unmet needs of migrant families 
within the region, 
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d, Advises executive board and regional director of program needs 
within the region, 

e. Assists in the overall evaluation of migrant education programs 
in the region. 

County Coordinating Committee : 



a. Organized by county superintendent. 

b, To be composed of representatives from agencies and organizations 
in county that are concerned with migrant families or family 
members 5 and to include migrants when possible, 

e. Responsible for coordinating the activities of agencies to 

bring about maximum utilization of facilities in implementing 
the overall plan for migrant education in the county. 

d. Advises county superintendent regarding facilities and services 
available to migrant families and family members. 

District Advisory Committee : 

a. Appointed by local school districts* 

b. Must include in its membership parents of participating migrant' 
children when possible and persons representing the interests of 
migrant families. 

c. May be the ESEA Title I district advisory committee if migrant 
parents are included on the committee. 

d. Assists school district personnel in assessing needs of migrant 
children and families in the district. 

e. Participates in planning and evaluating activities and services 
for migrant children within the local school district. 

f* Advises school district boards of trustees regarding assessed 

needs of migrants and the effectiveness of migrant education programs 
in alleviating those needs. 





IDENTIFICATION OF MIGRANT CHILDREN 



A migratory child of a migratory agricultural worker is: 

M a child who has moved with his family from one school 
district to another during the past year in order that 
a parent or other member of his immediate family might 
secure employment in agriculture or in related food 
processing ac tivit las , 11 

For the purpose of identifying children to be classified as migra- 
tory children of migratory agricultural workers , the following defi- 
nition should be used: 

A migratory child of a migratory agricultural worker is defined as 

X* A child whose parent, guardian, or other person 
having custody, is defined as a migratory agri- 
cultural worker; and 

2* Who , due to a change in the location of his parents 1 
or guardian^ employment, moves from one school dis- 
trict to another in the course of each year; and 

3. Whose school attendance during the regular school 
term is interrupted or curtailed because of this 
change of residence, or who is a temporary resi- 
dent of a district other than that in which he 
regularly attends school# 

A migratory agricultural worker is an adult worker who is employed 
in seasonal agricultural or related food processing occupations, and 
who is required by the nature and varied locations of his employment 
to move from place to place for the purpose of engaging in his occu- 
pation. 
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development of migrant education components 



1 „ Instruct: tonal Activities . 

Instructional activities will place special emphasis on oral 
and written e oimnun ic a L i o n , reading, and mathematics and will 
include provisions for small group and individual instruction 
and tutorial services to assist migrant children to attain 
normal progress rates in all subject areas. All instructional 
services are to be provided as supplements to regular programs 
of instruction provided by the public schools for all children. 

2 , Health and Welfare Services . 

Health and welfare services will be designed to locate , diagnose 
and provide treatment for conditions of a physical, emotional, 
or environmental nature which interfere with the learning pro- 
cesses of migrant children. Insofar as possible, existing 
community resources will be utilized to provide these services, 

3 , Pre- and Inservice Education of Personnel . 

Education and training will be provided for professional and 
non-professional personnel and will be planned to prepare 
school administrators, teachers, aides, and other personnel 
to meet the special needs of migrant children. To the extent 
that it is appropriate, professionals and non-professionals 
shall be trained together and shall promote the career - 
ladder concept, 

4 , Supportive Services , 



Services such as transportation, family liaison, and other 
services necessary to the success of the programs will be 
provided* 

Since the needs of migrant children vary and local resources for 
meeting these needs vary between regions and school districts, a variety 
of approaches and activities should be encouraged to provide activities 
and services to supplement those programs and services available in the 
community to meet the varying needs of the children served* 



TRAINING PROGRAM 



ORGANIZATION 



TRAINING PROGRAM 



I. Region XI 

Region II has served migrant children in 120 schools during the 1970* 

71 school year. In an effort to provide training services for our 
staff and to the district teachers who work closely with our staff, 
we encouraged each of the 120 schools to send one representative to the 
Region XI training program. 

II. Mini-Corps 

In addition, the Mini-Corps Program is designed to train Mini-Corpsmen 
with district teachers. Each district which will utilize Mini-Corpsmen 
this summer was urged to send one teacher for every Mini-Corpsmen 
assigned to their district. 



SCHOOLS WITH MIGRANT CHILDREN 



1970-71 



MODULE I 

Princeton Joint Unified 

Codora Elementary 
Princeton Primary 
Princeton Junior- Senior High 

Or land Jt, Union Elementary 

F^irview Elementary 
Mill Street Elementary 
Price Intermediate 

Orland Joint Union High 

Or land High School 



Hamilton Union Elementary 

Hamilton Elementary 

Hamilton Union High 

Hamilton Union High 

Chico Unified 

Chapman Elementary 
Hooker Oak Elementary 
Nord Elementary 
Rosedale Elementary 
Chico Junior High 
Chico Senior High 



MODULE 2 



MODULE 4 



Bifigs Unified 

Biggs Elementary 

Gridley Union Elemen tary 

McKinley Elementary 
Sycamore Elementary 
Wilson Elementary 

G ridley Union High 

Gridley High 

Manzanlta Elementary 

Manzanita Elementary 

Palermo Union Elementary 

Helen M. Wilcox Elementary 
Palermo Elementary 



MODULE 3 



Marysville Joint Unified 

Alicia Intermediate 
Arboga Elementary 
Cedar Lane Elementary 
Cordua Elementary 
Linda Elementary 
Mary Covillaud Elementary 
Olivehurst Elementary 
• Walter ICynoch Elementary 
McKenney Intermediate 
Yuba Gardens Intermediate 

Plumas Elementary 

Plumas Elementary 

Browns Elementary 

Browns Elementary 

Marcum- Illinois Elementary 

Marcum- Illinois Elementary 



Live Oak Unified 

Encinal Elementary 
Live Oak Elementary 
Luther Elementary 
Live Oak High School 

Yuba City Unified 

April Lane Elementary 
Barry Elementary 
Bridge Street Elementary 
Central -Gait her Elementary 
Gray Avenue Elementary 
King Avenue Elementary 
Lincoln Elementary 
Lincrest Elementary 
Park Avenue Elementary 
Tierra Buena Elementary 
Yuba City High 

MODULE 5 

Davis Joint Unified 

Birch Lane Elementary 
Pioneer Elementary 
Valley Oak Elementary 
West Davis Intermediate «. 
Davis Senior High 
Emerson Junior High 

Woodland Joint Unified 

Beamer Elementary 
Cacheville Elementary 
Dingle Elementary 
Freeman Elementary 
Gibson Elementary 
Grafton Elementary 
Laugenour Elementary 
Lee Senior Elementary 
Plainfield Elementary 
Rhoda Maxwell Elementary 
T,' L. Whitehead Elementary 
Willow Spring Elementary 
Woodland High School 
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MODULE 6 

Dixon Unified 

C. A. Jacobs Intermediate 
East Dixon Elementary 
West Dixon Elementary 
Dixon High 

River Delta Joint Unified 

Bates Elementary 
Clarksburg Elementary 
Isleton Elementary 
Jeaff Haryie Primary 
Riverview El ementary 
Walnut Grove Elementary 
White Elementary 
Delta High 
Rio Vista High 

MODULE 7 



HPEULE 8 (continued) 

Vacaville Unified 

Elm Elementary 

Winters Joint Unified 

Waggoner Elementary 
Winters Elementary 
Wolfskill Elementary 

MODULE 9 

Alexander Valley Union Elementary 

Alexander Valley Elementary 

Oal&Grove Union Elementary 

Willowside Elementary 
Oak Grove Elementary 



Colusa Unified 

Colusa Elementary 
Colusa High 
Colusa Junior High 



Pierce Joint Unified 

Arbuckle Elementary 
Grand Inland Elementary 

Williams Unified 

Williams Elementary 
Williams High 
Williams Junior High 

MODULE 8 



Esparto Unified 

Esparto Elementary 
Esparto High 

Fairfleld-Suisun Joint Unified 

K. I. Jones Elementary 
Suisun Valley Elementary 
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St. Helena Unified 



Robert Louis Stevenson Intermediate 
St. Helena Elementary 
St, Helena Senior High 

Windsor Union Elementary 



Starr Elementary 
Windsor Elementary 

MODULE 10 



Healdsburg Union Elementary 



Fitch Mountain Elementary 
Healdsburg Elementary 

Healdsburg Union High 

Healdsburg High 
Healdsburg Junior High 

Ukiah Unified 

Caipella Elementary 
Hopland Elementary 
Frank Zeek Elementary 
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MODULE 10 (continued) 



Ukiah Unified (continued) 



Nokomis Elementary 
Redwood Valley Elementary 
River Elementary 
Fomolita Junior High 
Ukiah High 

West side Union Elementary 
West side Elementary 
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SUMMER SCHOOL EVALUATION 



1970 



Evaluation of last year’s summer programs pointed out the 
following areas concern: 

1. Migrant children's parents leave the family 
at approximately 4:30 a.m. These children 
are unsupervised until the school assumes the 
responsibility somewhere around 8:00 a.m. 

Parents do not usually return before 4:30 p.m. 

There is an urgent need for supervision of 
these children in the absence of the parents. 

2. Many agencies are concerned with the improve- 
ment of education for migrant children (Local 
School Districts , ESEA Program, Migrant Educa- 
tion, Mini-Corps, N.Y.C, and various local vol- 
unteer groups)* 

Xjiere ■ is a need to coordinate all resources in 
order to improve services as well as to avoid 
confusion and duplication of efforts. 

3. Because of the warm weather that exists during 
the summer months in Northern California, many 
afternoon or extended day programs took on an 
air of just baby sitting services. Because 
the migrant child has so many educational needs 
there is a need to design meaningful extended 
day programs , 

4. Because of the cost of operating Summer School 
programs arid the limitation of funds, efforts 
should be made to look at new ways of organizing 
programs in light of cost effectiveness. 



ENROLLMENT STATISTICS 
(Migrant Children) 





ACTUAL 


PROJECTED 


SUGGESTED DEPLOYMENT OF 


TRAINING ST.OTS 


DISTRICT 


PEAK 

1970 


PEAK 

1971 


REGION IT. PARAPROFES SIGNALS 








IN3TR. 


MINI- 


PARA PROF. 


REGION U 


M, CORPS 








AIDES 


CORPS 


PUPIL RATIO 


1:1 Sch. 


1:1 Tea. 


MODULE I 
















Chico 


35 


40 


2 


1 


1:13 


6 


1 


Hamilton Elam, 


62 


60 


3 


1 


1:15 


1 


1 


Hamilton High 


25 


25 


? 


0 




1 


0 


Grland 


■ 


60 


3 


1 


1:15 


3 


1 


MODULE II 
















Gridley 


178 


80 


5 


2 


1:11 * 


4 


2 


Palermo 


19 


40 


3 


0 


1:13 


2 


0 


MODULE III 
















Marysville 


90 


140 


7 


3 


1:14 


10 


3 


MODULE IV 












* 




Yuba City 


80 


120 


7 


4 


1:11 * 


11 


4 


MODULE V 












• 


• 


Woodland 


135 


150 


5 


6 


1:14 . 


- 13 


6 


Davis 


125 


140 


4 


9 


1:11 * 


6 


9 


MODULE VI 
















Dixon 


70 


90 . • 


3 


5 


1:11 * 


4 


5 


River Delta 


180 


175 


5 


7 


1:14 


9 


7 


MODULE VII 
















Williams 


56 


100 


6 


3 


1:11 * 


2 


3 


MODULE VIII 
















Esparto 


77 


100 


4 


5 


1:11 * 


2 


5 


Fairfield 


27 


30 


1 


I 


1:15 


2 


1 


Winters 


56 


60 


2 


2 


1:15 


3 


2 


MODULE IX 
















No £ 


ummer Pro 


grams , In 


structional 


Aides A< 


signed to 


Module IC 


r m 


MODULE X 
















Heaidsburg Elm, 


74 


100 . 


7 


0 


1:15 


2 


0 


Healdsburg High 


30 


50 


4 


0 


1:12 


1 


0 


Ukiah 


24 


25 


2 


0 


1:12 


8 


0 


Gey«erville 

..... 


— 


40 


3 


0 


1:13 


I 


0 

- _]. 



Mini-Corpsmen 1 s assignment to district in proximity to flash peak housing reduce 
Ins true tor/pupil ratio. 
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ORGANIZATION FOR INSTRUCTION 

The succeeding pages are presented in hopes that they 
may act as catalysts in the design of summer programs by 
summer school staffs. None of the plans presented are suitable 
for any given situation. We strongly urge that any plan for 
summer programs be designed by the total staff or as represen- 
tative a group as possible. In light of the fact that. summer 
programs are abundantly endowed with staff and ilifcy , the 
self contained classroom ho longer appears to be the most 
effective utilization of resources ’V 
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ARTICLE 1.6 INSTRUCTIONAL AIDES 



E,C. 
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13599,4 The teacher shall retain his responsibility for the instruction 
and supervision of the pupils in his charge. 



TEACHERS , AIDES, AND EDUCATIONAL PRESCRIPTIONS 



The Migrant Education Instructional Aide is dependent upon the direction given 
her by the classroom teacher. The Instructional Aide is not trained to make 
the curriculum/instruction decisions which are called for to enable her to 
work in an independent situation. Therefore, the aide must be an extension of « 
the classroom teacher and the professional decisions which the classroom teacher 
has made. '■y --';---'-:--'--- .. : V ; ;. .■■■’ 

In order to initiate the Aide’s working with a child, the classroom teacher m ust 
provide an educational prescription. This prescription, is in turn, dependent 
upon an educational diagnosis being performed by the classroom teacher, or the 
teacher in cooperation with support personnel (i *e . Migrant Education Resource 
Teacher). ■' . .y'-" : ; ' ;:V 

The following is suggested with the hope that the teacher /Aide ins Affinal 
relationship can become an even more effective force. 

VJhat are the characteristics of an effective prescript ion?f :..- 4 ;.-; •» . 

U 



2 , 

3 . 

4 . 



The prescription has been derived from an informal Ar/^v/vV 
formal diagnos is . y - ' r -'- '? •• • 

The prescription contains A limited number of major concepts 
to. be learned . (preferably one) . .?. 



The prescription sugges ts the method/means andmaterial to be 
employed In the Instruction. 

The' prescription is one that can. be: culminated in a short 
period of time. 



i? 

" j 



>' ’ \ v.' ‘I 



5 . The 



Examples of 



to inform the child, aide and teacher of their achievement. 

od prescriptions : ■ " 
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2 Teach the child to discriminate by auditory means between the 
initial "th" sound as in "thin" and the initial "t" sound as 
in "tin". Evaluation t 

Given a set of five (5) matched words (minimal pairs) 
with the initial "t" and "th" sounds I the child will 
correctly identify with a non-verbal response the 
initial sound correctly nine (9) out of ten (10) times. 



3, 



Drill the child on sentences 
use of "have" and '‘has 1 ’. ^-Evaluation 



the 



Given five (5) patterns the child will supply the correct 
form of the verb five (5) out of five (5) times. 



Examples of "not so good prescriptions" s 

1 . 

2 . 



"teach the child his time tables" 






3. 

4. 

5. 



"help the child with his reading" 
"listen to the child read" 

"drill the child cn his spelling" 
"do your thing"-. 






j 









DEFINITION OF TEEMS 



Small Group/Large Group Instruction - A manner of deploying instructors 
and students in order to attain a smaller ratio of students to instructors 
with one segment of the student population, while increasing the student 
to instructor ratio with another segment of the student population* 



Modular Scheduling (time) - Allot ing variable blocks of time for 
instruction which correlate with the type of activity. 



Stations ~ A means by which students move from area to area to engage 
in different learning activities. 



Individualised Learning Stations - Movement by students in varying groups 
to selected learning activities determined by individual diagnosis. 



Cooperative Teaching “Instructors exercising ^responsibility in teaching 
vaxio.ua.* par ts- of ^ -the- cuxr iculuni^iand^vaxying- gf oupe* o £ children' — a- ■ 
deemphasis upon curriculum specialization and the "static herd 1 - approach 
to the grouping of children* 



- ;r.. : 






Cooperative Planning A corollary to cooperative teaching-instructors 
“ " rcis 



cooperatively exercising responsibility for planning h broad spectrum 
of the curriculum for varying groups of children. 



Jfuu lui Vtl.4- jr UJ. vU4,iiUJ,en«.: A-’'- • v.; Y.^'^ v‘V : y‘..'’.V * 

•• : •• ••• V ! ■; ' 
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Disability: Grouping An attitude expressed by the determination ;bf the : 



J :4 




"Flux" - A; catchall - x^ordvdiE , , . 

move from^ one group to another ais^ Z the ichUd' s -he^ 



of curriculum ^; parts Sof the^ ^ icufri< 
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ASSUMPTIONS (Generalizations) 



Students adapt more easily to change than do their 
teachers. 



Discipline problems decrease when 1) the opportunity for 
movement is granted 3 2) learning activities are short in 
duration and fast paced. 3) the learner feels successful. 



Paraprofessionals can, perform the technical aspect of 
instruction when given direction and experience.' 



4, Short term 

instructional 



are more easily- derived in short 
(20 minutes),* 



5. A structure which provides 
action produces a better 



professional inter- 



6* Classroom walls are not conducive to good educational 



Specialization in curriculum and being exposed to a limited 
number of children is not conducive to the development of 
an attitude which 
curriculum or 



o 'i 



ich makes a teacher responsible for the total ,':j 

- total child. - -'i 1 

m 4 ; -V v v-p‘ ^ " v 1 ., .(&?] %%;:■&; u •; ,■ • •: 

ers have "heeds 11 to explore new curriculum areas and • i \ 



Teachers 
different age group children. 




ORGANIZATION FOR 



SUMMER SCHOOL INSTRUCTION 
(EXAMPLES) 




BASIC AIDE DISTRICT 



happy TOWN ELEMENTARY 



(Near Migrant Labor Camp) 



100 Migrant Children 
250 Resident Children 



350 Total 



% 


CC 


4 Hrs , 


6 


IA 


8 Hrs . 


3 


MG 


8H- Hrs . 


1 


VP 


3 Hrs. 


7 


Tea. 


4 Hrs, 


% 


Princ . 


2 Hrs , 



I 



10 



TIME 


# OF 
CHILDREN 


ACTIVITY 


6:00 


100 


Wake up at Camp • Bus ' 


7:00 


100 


Breakfas t 


7:30 


350 


Outdoor Activity 


8:00 


350 


Ins true t iona 1 Program 



Bus Transportation 



ALLOCATION 



1:33 

1:25 

1 : 22 ! 

1:22 



10 



PLAY GROUND 




80 Children 
1 Teacher 
X Inst. Aide 
1 Mini" Corps 

1:26 Ratio 



3 Mini- Corps 

3 Mini- Corps + 1 IA 

Ail Staff on Board 
All staff 



10 




20 



10 



10 



10 



Multi-Purpose Room 

80 Children 
2 Teachers 
1 Inst, Aide 
1 Mini-Corps 
1:20 Ratio 



10 



10 



10 



10 



10 



25 Children 
1 Teacher 
1 Inst. Aide 

1:12 Ratio 



25 Children 
1 Teacher 
1 Inst. Aide 

1:12 Ratio 



12:00 


100 


Lunch and rest 

Resting area for primary children 
Quiet activities for older children 




1:30 


100 


Meaningful, small group, learning experi- 








ences 

Recreational activities are often the best 
learning experiences if well planned* 




4:00/ 

5:00 


100 


Transportation home 




V. } ■ 




^S6 : ;. 
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25 Children 
1 Teacher 
1 Inst. Aide 

1:12 Ratio 



25 Children 
1 Teacher 
1 Inst. Aide 

1:12 Ratio 



library 

45 Children 
l Teacher 
% M, Corps 

1:30 Jlatio „ 



FIIM, Hr MUSIC 
DANCE, SCIENCE 
4 5 Children 
1 Teacher 
k M, Corps 

1:30 Ratio , 



j yp. 6 Inst. Aide 

(3 IA on duty) 

(3 IA at lunch) 
1:33 Ratio 



1 VP, I A 

3 Mini" Corps 



ENROLLMENT : 
STAFF: 

TIME: 

LEVEL: 



K - 3 


4-8 


8:00 - 


0:30 


BREAKFAST (ALl 




8:30 - 


8:40 


ROLL CALL AND 


REPORT TO FIRST STATION 


8:40 - 


9-40 


ACADEMIC STAT: 


EONS AND LARGE ACTIVITY STATION 



1- 60 min. station 

or 

2- 30 min. stations 



9:40 - 9:55 


BREAKFAST AND 


STATION 


CHANGE 


9:55 - 10:55 


ACADEMIC STATIONS AND 


LARGE ACTIVITY STATION 


10:55 - 11:10 


SNACK TIME (ALL) 




11:10 - 11:25 


RECESS (ALL) 






Il;25 - 12:00 


/ 

/ 

/ 

/ 

i . • ... . 

i • . • 

\ 



COMBINED LARGE GROUP 
(ALL) 



2 ) . 




3:25 

3 rotating 
20 -minute 
stations 

















2:25 











50 

5 

250 MEN. 

PRIMARY 

INTERMEDIATE 



ENROLLMENT: 

STAFF: 

CYCLE TIME: 
LEVEL: 




3:33 1/3 



300 

16 

180 minutes 
LOWER PRIMARY 
UPPER PRIMARY 
INTERMEDIATE 



5-8 




O 



'■fe 



O 



DAILY SCHEDULE PRIMARY CLASSES 



I 




TIME 


ACTIVITY 


PLACE 


8:00 


Breakfast supplement 


Outside 


8:20 


Concept development activities 
(Roll taken by aides) 


Homerooms 


0:35 

w 

a 

0 

4J 

£0 

<U 

S 

e 

1 

o 


(academic staff) Stations (aides in charge) 

Group I Group II 


Classrooms, 
Library & 
Multi 

Classrooms & 
playground 


Bereiter Engleman 
Language Development 
Room 14 


Movement Exploration 
(each class comprised 
of three color groups, 
25-30 children) 
Playground 


Cuisenairc Rods & 

Money (colors, counting 
& money recognition & 
counting) Multi- SE 


Peabody ICit* (I & IX) 
Muiti-NE 


Movies 

(three color groups) 
Room 11 

Art 

(three eolorgroups) 
Room 12 


Chalkboard activities 
(vocabulary & visual- 
motor activities) 

Room 15 


TRY (vocabulary & 
visual -motor activities 
Multi- 3W 


CSJ 

o 

a 


Detect (Visual memory & 
vocabulary) 

Room 16 


H 


Filmstrips (V-F skills) 
(Vocabulary & visual 
discrimination, figure- 
ground, etc .) 

Room 13 


Auditory memory (also 
sequencing, etc.) 
Library 


Bereiter Engleman 
Math 

Room 17 


9:35 


Break 


Playground 


9:40 


Stations 

Group I Group II 

(see above schedule) 


(see above) 


10:40 


Recess • 


Playground 


10:50 


Story or Concept Development Activity 


Homerooms 


11:15 


Singing (all classes combined) 


Multi 


11:45 


Dismissal 




12:00 


Wash-up 







TERMINOLOGY IS IMPORTANT 



! 



! 



It is suggested that use of generic terms such as Math* Reading* 
Language, English as a Second Language* and so on* be avoided* 

In applying a descriptive word to a station or period of the day 
endeavor to specify the objective of the learning activity. 



Carrying 

Borrowing 

Counting 

Addition 

Additive Subtraction 

Subtractive Division 

Place Value 

Base Five 

Measuring 

Etc, 

-Reading - 

Comprehension 

Figures of Speech 

Short Vowel Sounds 

Names of Letters 

Blends 

Digraphs 

Sound Clusters 

Blending 

Etc, 

Auditory Discrimination 
Auditory Memory 
Visual Discrimination 
Visual Memory 
Auditory Sequence 
Etc, 



O 




Pronouns 
Position Words 
Colors 
Counting 
Verbs 

Interroga t ives 

Polars - Opposites 

Negatives 

Classifying 

Etc, 

“ Physical ~Edncat ion ~ 

Balance Beam 

Directional ity 

Laterality 

Hand/Eye 

Rhythm 

Dancing 

Body Localisation 
Etc* 
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I 

i 

i 

COMMENTS ON THE IMPLEMENTATION OF STATION PROGRAMS 



1. Each child (primary) should S; tagged with a "color- 

coded itinerary". This may musa as many as five colors, 
'[he first would denote his honuj , oom, the next three his. 
stations and the last, his large group activity. 



2. Each station site should be marked with its color, A 
sheet of colored construction paper works well. 



3, Ideally all children who are to attend the summer program 
will be assessed at the end of the regular school year 
with objective tests which will pin point specific needs 
of children. If this is done, curriculum planning can 
be done based upon pre-determined needs rather than', 
upon assumptions. 



4, If the determination of needs can not be accomplished 
during* the regular school year, summer school staffs 
should not feel hesitant about devoting- as much as one 
week to assessment. The alternatives may he the possibility 
of making the entire six weeks an "aimless journey" for 
the school staff and the children. 
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MOW DA V 



E 20-71 



Test Name Norm Childs 

Score 



Direct Matching of Letters 


Less than 20 
Correct-Study 
non- letter 
forms 






Upper case 


20 






Lower case 


20 






Visual Discrimination of Letters Shown 








Upper case 


h 24 






Lower case 


24 






Relating Upper to Lower Case Letters 


40 






Visual Discrimination of Words 


25 








28 






Visual Memory of Words 


15 

IS 








24 






Ability to Recognise Letters Named 


(UC) 17 






(LC) 13 






Ability to P^ecognize Consonant Sounds 


12 








18 






Ability to Print Letters Named 


CUC) 26 








(LC) 26 






Ability to Recognize Phonetic Elements 


30 






Ability to Print Phonetic Elements 


35 






Primary Phonetic Spelling Test 


15 






Intermediate Phonetic Spelling Test 


15 








16 








18 






Ability to Name Letters Shown 








Learning Rate Test 








Phonetic Production Inventory 








Ability Level Tests 








Listening Comprehension Test 
















Oral Reading Test 









Notes ‘ 
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R 1-71 




DIRECT MATCHING OF LETTERS 



Instructions for R1A- 71-R2A- 71 



Materials 



Directions 



Direct matching of letters is the basic skill of visual discrimina- 
tion. Noting likenesses and differences among letters by direct 
comparison methods is essential to beginning word recognition 
instruction. Grades 1 5c 2 

Pupils: Test Forms RlA-71 and R2A- 7 1. 

Prior to the administration of this test, the teacher must s if 
necessary 3 instruct the pupils in marking a line through a symbol. 
In addition, the meaning of the terms "little box" and a ,f big box" 
must be explained* 



All pupils should be within immediate reaching distance of the 
teacher to assist individual pupils in following directions. 



Before passing out Test Form R1A-71 the teacher should demonstrate 
the procedures by chalkboard exercise. The student should be reminded 
that the picture on each "little box" is to direct his attention to 
the specific item being tested. 



( 



Sample Item if 1 



Sample Item if 2 



•\J& 


D H 0 T 


\ 


R X J F 



Teacher: "Today we are going to piny a game with some big boxes and some 

little boxes. I want you to listen carefully so that you can win 
this game. Watch how ve play. I am going to place my finger, on the 
bird, (Teacher demonstrates) In the little box, look carefully at 
the letter, (Pause two seconds) In the big box, I am going to mark 
that letter . " (Teacher demonstrates) 



Note : 




Scoring 




Repeat the directions for sample item two. Distribute Test Form R1A-71,- 
Upper Case Letters to the Pupils and proceed as in Sample Items, 

Teacher will name the stimulus picture, tell pupils to look carefully 
at the letter in the little box, then direct them to mark that same 
letter in the big box. 

Use the same above instructions for matching/of lower case letters 
on Form R2A-71* - 

If a pupil successfully completes this test (26 correct on each form), 
go on to Form R2A-71. If the pupil scores below 20 items correct, the 
pupil needs practice in visual discrimination of non- letter forms. 

Refer to prescriptive materials Form R201- 71-R2 12- 71 , Scores 
obtained in this test should be entered on the Summary Sheet, K20-7X. 
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Pupil's Name 




Pupil's Name & 2A-71 



page 1 




NAMED 



Pupil's Name 
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R 200-71 



Prescriptive Materials for the test, "Direct Matching of Letters. 1 ' 

(Form Rl-71) The following procedures are to be followed when students have 
less than 20 items correct on Test Form Rl-71. 

1. If the pupil fails the test on Direct Matching of Letters (Rl-71) return 
to practice of shapes, non-letter forms, likenesses and differences. 
(R201-71 through R205-71). 

2. Upon completion of R205-71 begin matching of letters (R207-71 through 
R212-71) 



Prescriptive Instructions for Forms R201-71 through R212-71. 

R201-71-R205-71 i Match the stimulus item in column one with a like response 

item iti one of the other columns • 

R207- 71-R208-71 : Match the stimulus letter in column one with a like response 

letter in one of the other columns* 



R209- 71 -R2 10- 71 : Underline the sets of alike letters that are the same. 

R211-71-R212-71 : Underline the response letter that is the same as the stimulus 

letter* 
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R 203-71 



LOOK AND FIND 




R 204-71 



Distinguishes shapes of objects 

TEACHER! Find the two that are the same shape. 




DISTINGUISHES SIZES - 



TO THE TEACHER: Ask the child to point to the thing that is biggest for 
numbers 1 and 3; to point to the smallest for numbers 2 
and 5; and to point to the thing that is the middle size 
for numbers 4 and 6, 
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R2-71 



VISUAL DISCRIMINATION OF LETTERS SHOWN 
Instruction for R1A-71 & R2A-71 



Explanation This test measures the pupils ability to hold a visual stimulus in 
mind then make a comparison among four letters^ This is a test of 
visual mcnory. Unless the pupil can retain visual images of letters f 
no word recognition skills instruction should be started. Grades l & 2 



Materials 



Directions: 



Teacher: 5" x 8 ,f flashcards 

26 Upper Case Letters 
26 Lower Case Letters 
Use manuscript form 



(Staff - make up flash cards) 



Flashcards should be placed in the following order; 



Upper Case 



Lower Case 



Test Forms 



OXABTCLRISPNF 

EHDMKZJYWGQUV 

oxsciptmkzewr 

jyfnahvubdlgq 

RlA-71 and R2A-71 



Pupil: Test Forms RlA-71 and R2A-71. Cut along dashes, as directed, 

to remove letter used for direct matching test. 

Prior to the administration of this test, the teacher must, if 
necessary instruct the pupils in marking a line through a symbol. 

In addition, the meaning of the term "big box" must be explained. 

All pupils should be within immediate reaching distance of the 
teacher to assist individual pupils in following directions. 



Before passing out Test Form RlA-71 to the pupils, the teacher should 
demonstrate the procedures by chalkboard exercise. The student 
should be reminded that the picture in each "little box" is to 
direct his attention to the specific item being tested. 



Sample Item it 1 



Sample Item it 2 
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Teacher : 



Note : 



Scorin g 



Prescriptive 



O 




) 

=• ^ ^ 

H Today we are going to play a game to see if you are good at 
remembering. Here is how we play the game, I am going to ask you 
to put your finger on the bird. (Teacher demonstrates)* X am 
going to show you a letter. (Teacher shows capital N 0 ,T ) Then 
I f m going to take the letter away (letter removed after two seconds). 

You are to find the letter X showed you in the big box next to the 
bird. (Teacher finds letter) Then you are to put a mark on the 
letter. 11 (Teacher marks letter "0".) 



Repeat procedure for sample item 2 . 

Distribute Test Form R2A. Proceed following the directions as 
in sample items . 

Use the same above directions for testing Visual Discrimination 
of Lower Case Letters, 

Passing* 24 Upper Case 
24 Lower Case 

Pupils who score hel jw 24 on each test form should practice with 
prescriptive materials R2X4-71 through R219B- 71 . 

Pupils who score 24 plus on each test form should g®^bh to test R3<- 71 . 
Record score on Summary Sheet, R20-71 , 



Materials 



If the student does not pass this test* go to prescriptive 
materials form R214- 71 through R219B- 71 . 



Manning - University of Minnesota 
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R 214-71 



Prescriptive materials for the test "Visual Discrimination of Letters Shown", 
(R2-71) 

The following procedures are to be followed when students have less than 20 



items correct on test R2-71* 

1. If the pupil fails test on Visual Discrimination of Letters Shown, 
(R2-71) return to practices for visual training. (R214-71 through 
R215-71), Independent practice (R216-71 through R218-71), and Games 
to teach letters shown (R219-71) 



Prescriptive Instructions for forms R214-71 through R219B-71. 

R214-R215 - The pupil underlines the response letter that is the same as the 
stimulus card that is shown by the teacher. 

R216-R218 - Independent practice pages. 

R2I9A - Multiple individual response cards. 

R219B - Spinner game pattern. 
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X 


b 


b 


q 


d 


P 


f 


t 
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CV 


VC 


CA 


CV 


VO 


JY 
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\ 

0 

nr 


JA 


JY 

m 


YJ 

L 


LY 






fun 


nuf 


fun 


tun 


fnu 


sat 


tas 


sat 


fas 


sat 


leg 


gel 


qel 


leg 


ley 


pod 


pod: 


dop 


bod 


pop 


kip 


>1 ip 


pik 


kip 


pik 


sam 


earn 

Or 


sem 


saw 


sam 


hnr 


ynr 


hur 

— — ETH* 


hui 


hnr 



S*7 



can 


one 


boy 


see 


<s> 


■in e 


go 


me 


cat 


i * 

uo 


boy 


sit 


S” 


5’ 


os 


CD 


man 


13 
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see 


3 

CD 


(Si 
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3 

CD 
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CD 


box 


bee 


ST 


O 


(Q 

O 
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come 
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dog 


seen 


O 




Q 

O 


my 


can 


not 


yes 


sun 


mmm • 


MM • 


get 


o~ 

CD 
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GAMES TO TEACH LETTERS SHOW 



Materials : 

Multi-Response Cards (R219A-71) 

Large Alphabet Flash Cards 
Spinner (R219-B- 71) 

Directions : 

1. Give each child two letters of a sequence to be taught. 

The "teacher 1 ** gives the children the following directions: 

"I am going to show you a letter, let you see it for just 

a short time, and then I want you to show me your letter 
that looks like it." 

The teacher displays the card briefly and the children 
respond with their cards. 

Increase the number of multi- response cards up to 5 or 6 
for the children to discriminate among. Remove those they 
respond to quickly and add new ones. 

2. Children turn Spinner Dial to letter shown. 

Scrabble Letters 
Flash Cards 

3. Each pupil is given 7-10 letters which he places on a 
rack, or multi- response cards in a chart The "teacher" 
picks letters from a "master box" or uses IFlash cards. 

If a child can match letter shown, he shows teacher and 
removes it from his rack. 

*"Teacher" may be a child in group or from an accelerated group during children's 
activity period. 



Dr. John A Manning 
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Explanation 



Materials 

Directions 



Scoring 



O 




RELATING UPPER TO LOWER CASE LETTERS 

V . 

Instructions for Form R3A-71 



Prior to formal? instruction in phonics, the names a>pd forms of 
the letters should be known. Unless the pupil understands that 
"3" and "b" make the same sound, auditory discrimination training 
will be meaningless. Grades 1 and 2. 

This test measures the pupils ability to relate different forms 
of the same letter. This test should be given to all pupils who 
fail the Visual Discrimination of Word Test. (R4-71) 

Pupils: Test Form R3A-71, folded on double line. (See form R3A-71) 

Distribute Test Form R3A-71. 

Proceed as follows : 

"Today we are going to see if you know which letters go together. 
Look in box #1 (form R3A-71). Look in the left hand column. What 
is the first letter?" (Pupils respond.) 

"That is correct, "N 11 is the first letter. Can you find that 
letter in the right hand column?" (Teacher observes pupils.) 

"That's correct, nox* draw a line connecting the two letters." 
(Teacher checks to see if directions are being followed.) 

"What is the second letter ?n the left hand column?" (Pupils 
respond . ) 

"That's right, the letter is "E". Can you find that letter in 
the right hand column?" (Teacher observes pupils.) 

"That's correct. Now draw a line between the two letters." 

(Teacher observes to see if directions are followed.) 

"I want you to do the rest by yourself. When you have finished 
box #1, go on to box #2. Do all the boxes on this side. When 
you finish box #5, turn your paper over and do the remaining 
boxes." (Teacher demonstrates) 

Passing score, 40. 

Pupils scoring below 40 should be given practice with prescriptive 
materials forms R220-71 through R226-71. 

Particular attention should be noted on letter forms confused. 

Scores should be entered on Summary Sheet, R20-71. 
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Prescriptive materials for the test "Relating Upper Case Letters to Lower Case 
Letters." (R3-71) 

The following procedures are to be followed when students have less than 4-0 items 
correct on test R3-71. 

1. Independent and directed practice pages. (R22QA-71 through R226-71) 

Prescriptive Instructions for forms R220A-71 through R226-71. 

R220A-R226 - The student is to show a connecting line between the upper case 
letter and the lower case letter that is the same. 
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NAME: 
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NAME: 



Trace the capital A and E letters. 

Match the letters that have the same letter name. 
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Explanation 



Materials 



Directions 



Scoring 



visual discrimination of words 

Instructions for Form R4A-71 



This test measures the pupils ability to retain visual images of 
letters and words. This diagnostic test will reveal specific visual 
discrimination weaknesses of the beginning,, ending, or medial 
positions of words. 



This test should be given to all second and third grade pupils 
and to those pupils in grades 4, 5, 6 who fail the Visual Memory 
Test (R5-71). 



Teacher : 


30 3" x 12" flashcards 


on which 


the following letters 






and words are printed. 


The cards 


should be 


numbered on 






the back. All printing 


should be 


in manuscript lower 






case form. Each 


letter 


or word should be centered on 






each flashcard. 










i. 


b 


11. 


last 




21. 


counting 


2. 


p 


12. 


house 




22. 


protract 


3. 


to 


13. 


first 




23. 


eight 


4- 


it 


14. 


must 




24. 


maintain 


5. 


saw 


15. 


brim 




25. 


portion 


6. 


hat 


16. 


plant 




26. 


revision 


7. 


pin 


17. 


start 




27. 


principle 


8. 


then 


18. 


climb 




28. 


retract 


9. 


wear 


19. 


brush 




29. 


discernible 


10. 


stop 


20. 


quest 




30. 


reassemble 



Pupil: Distribute Test Form R4A-71. 



Have pupils print their name. 

Neither the teacher nor the pupil should pronounce the letter or 
word . 

Proceed as follows : 

Teacher shows first card. "Look in box #1 (form R4A-71) . Find^ 
this letter and draw a line through it. 11 (Teacher observes pupils.) 

"in box #2 draw a line through this letter." Continue in this 
manner for the 30 items . The words should be exposed for about 
three seconds, then turned down when the pupils look on their 
test forms. A second look is not permitted. 

Passing, grade 2, 25. 

Passing, grade 3, 4, 5 and 6, 28* 

Pupils who score below norms should be given practice with prescrip- 
tive materials forms R258-71 through R231-71. 



R 4-71 



Particular attention should be made of the specific error pattern of 
individual pupils. It is suggested that the teacher circle the correct 
response word for incorrect pupil responses. The items should be com- 
pared to determine error position. 

The scores on this test and the tally of the position of errors should 
be entered on the Summary Sheet, R20-71. 
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R 228-71 



Prescriptive materials for Tf Visual Discrimination of Words" (R4-71). 

The following procedure is to be used when the student fails to pass with 
the score that is designated for his grade level. 

1. Practice pages (R228A-71 through R231-71). 



Prescriptive Instructions for Forms R228A-71 through R231-71. 

The pupil is to draw a line under the words or goups of words that ara 
alike. 
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NAME: 





blue 

red 

red 



yellow 

red 




yellow gree 




orange 
orange 
ai ange 
green 
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blue 

black 

black 



purple black 
black brown 
purple brown 
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NAME: 



Words and phrases 



TEAClIEu. : Point to 

one in each. 1 ine „ 


the word that is the same as 


the first 




down 


it 


down 


the 




big 


want 


car 


end 


big 


from 


from 


as 


to 


what 


see 


how 


see 


other 


like 


jump 


were 


did 


see 


jraij? 


hill 


blue 


go 


hill 


OUT 


not 


run 


help 


me 


not: 


wanted 


laugh 


kitten 


thank 


wanSted 


happy 


what 


happy 


out 


stop 


did 


jump 


cow 


did 


ran 
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NAME: 



TEACHER: Eo_nt to .the goroup of words that is the same 

as the first one in each lin-e. 



±n a pan 


under the table 


in a pan 


around the town 


up the tree 


behind the doer 


may not go 


up the tree 


to the sto”i 


to the stare 


up a hill 


just so big 


up and down 


something wonderful 


at the corner 


up and down 


back and f.^rth 


in and out 


back and forth 


found it 
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Name 



1 

book 


look 


H 1 

book 


book 


can 

i 

_l 


can 


can 


cat 


3 

go 


go 


so 


go 


4 

may 


way 


may 


may 


5 

an 


an 


o n 


an 


6 

car 


cap 


car 


car 


7 fall 


fall 


fall 


call 


8 

jump 


bump 


jump 


jump 


9 bad 


bad 


bat 


bod 
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TEST FOR VISUM5 


DISGRIHINA'ZjZHT i 








Dare \ 


1 


Qi b 1 f t 


16 


plant plan ant pant slant 
lamp clamp 


2 


: p y z g 


17 


star art start starter 
rart smart 


.3 


do no to rotn too 


IF 


limb limber climber 
cling fling climb 


4 


i.: is tie sit 


19 


bush hu sh shush lush 
brush bar st 


5 


sst was SHf SO'* 


20 


quest -guest request quizz 
bequert question 


6 


par hit bat hat: hen 


21 


county bounty counting counciL 
Knnnc i ng county bunting 


7 


in pen pin nip man 


22 


prostrate premonition procreate 
protract remonstrate prostration 


8 


then when than rhe 


23 


eight anrht height feign * 

reign Light eighteen j 


1 9 


were ^wear where eave 


24 


maintains mountain mountains 
maintenance maintain fountain 


LO 


tops stop potos step stoop 


25 


DOulticfc::^ poultry paltry : 

pjositicxrrpoison portion [ 


— p=ap 

H 1 


staff larfi li£.t Ust: last 


26 


survive revive revival derives j 

revision recite recision 


■L2 

i 

! 


horse how h.ors bitwL d anise 


27 


nrincirle invincible principal 
printable runcible principality 


rr 

U - 

i 


thirst: fast fir fir^t list 


28 


retratr; i ctor retraction * 

subtract tract react 


? — 


must stun much jusn stuck 


29 


desert: -s discerned discern descends 
discex-e-ble descent discerning 


15 

3 


trim rib brim rim brisk: 


30 


resemple assemble semblance 
reassemble assymetrical assembles 
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Explanation 



Materials 



Directions 



Scoring 



O 




VISUAL 3E3S3RY TEST 
Instruction for Form R5A-71 

This test measrrres the highest wisual memory skills. Stimulus 
fjords arc presented and trie pupil is required to print what 
he crn rrmember when the stimulus is removed. 

^11 puuiZl-s in grades 4., 5, 6 should be given this test. 

Teacher: 30 3 ,f x 12 H flashcards on which are printed 

the following letters and/or words. Number the 
cards on the Lack- All printing should be in 
manuscript, lower case form. Each letter or 
word should be centered on each flashcard. 



1 


h 


ii. 


epoch 


21. 


s tump age 


.. 


q. 


12. 


hynm 


22. 


libeccio 


o 

• 


v-TIX 


13. 


insman 


23. 


dressage 


4. 


trra 


14. 


stele 


24. 


palikar 


5. 


was 


15. 


xyster 


25. 


latescant 


6. 


bet; 


16 . 


lateen 


26. 


f es tination 


7. 


kir. 


17. 


ansate 


27. 


ochlocracy 


8 * 


star 


IS. 


whisht 


23. 


alveolate 


9. 


esrve 


19. 


regicide 


29. 


dittography 


10 . 


erroup 


20. 


piparortal 


30. 


refractoriness 



Pupils: Test form R5A. 

Pass c?ut form R5A-71. 

Hav=e pupil print name and date* Neither teacher nor pupil 
s horuld pronounce any stimnlms item. 

Proceed as follows; 

T, X am g ggzi rrg to show you a JLartter or a word which will be printed 
cn one of these cards. Ycel mill not have too long a time to 
look at id- You are not too ssa y the letter or word aloud. Are 
you rea.dyY' 11 (Teacher sbiQsws crard #1) (Expose for 3 seconds) 

fT In box #1 print what yon have seen.” Present cards 1 through 
30 in this manner. Cards should be exposed for about 3 seconds. 
Allow 5 seconds for printing Items 1-10. 

10 seconds for printing items 11 - 20. 

15 seconds for printing items 21-30. 



To be correct each item must contain all the letters in the 
correct order as presetted in the stimulus word. 

The teacher should record the correct word in the space next to 
all incorrect items for comparison purposes . 

Correction should be made to determine the specific error 
pattern. 
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Norms : grade -4-15 

5 - 18 

5 - 24 

Pupils scoring Below grade norms should be given practice with prescriptive 
forms R232 - 71 through R236-71. • ~ ' 'U. 

Scores on this test should be entered on the Summary Sheet, R20-71. 
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TEST FOR VISUAL MEMORY 

Name Date 


1 




16 


2 




17 


3 




18 


4 




19 


5 




20 


6 




21 


7 




22 


8 




23 


9 




24 


10 




25 


11 




26 


12 




27 


13 




28 


14 




29 


15 

$ 

33 . ■ ■ - ' ■ i — ^ 


1 


30 

» 
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R 232-71 



Prescriptive materials for the test "Visual Memory Test" R5-71. 

The following procedures should be used if a student fails to pass the test 
R5-71 with the score that is designated for his grade placement. 



1. If the child fails this test, additional work is needed on visual 
discrimination of objects, forms, letters and words. 

Prescriptive instructions for forms R232A-71 through R236-71. 

R232A - Place an "X" on the response form that is like the stimulus form. 

R233 - The teacher has six stimulus cards with letters w-s-t-m-k-d. Flash 
one card at a time. The child is to draw a line under the letter 
in the response words. 

R234 - Two words are typed on a paper with a picture. The picture is placed 
on a table. The student looks at the words, returns to his desk and 
writes them. 

R235 - The student is to look at section "a" (rest of paper is covered.) 

He then returns to his desk and writes what he has seen. Progress 
to showing "a" and "b" together, and then to a, b, c. 

R236 - The teacher flashes a stimulus word for each row. The student under- 
lines as itiany as he can see and remember. This may be varied by 
changing the stimulus cards. 
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NAME: 
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R 235-71 




ran 

came 



b. 

will get made 



c. 

read 





write 



ask tell 



R 236-71 



Visual Discrimination 
Name Grade School 



1 . 


ball 


ball 


call 


ball 


fall 


2. 


cap 


cup 


cap 


cat 


cap 


3. 


ride 


hide 


ride 


ride 


side 


4. 


fall 


fall 


fill 


fell 


fall 


5. 


pin 


bin 


pin 


nip 


pin 


6. 


lost 


lot 


lose 


lost 


lost 


7. 


good 


dog 


good 


goad 


good 


8. 


but 


put 


but 


but 


tub 


9. 


lap 


lap 


pal 


lap 


lad 


10. 


bad 


pad 


dab 


bad 


bad 


11. 


done 


done 


bone 


down 


done 


12. 


left 


felt 


let 


left 


left 


13. 


mouth 


month 


mouth 


mouse 


mouth 


14. 


wished 


wishes 


wished 


wished 


wish 


15. 


thanks 


thanks 


thank 


thanking 


thanks 


16. 


softly 


softer 


soften 


softly 


softly 
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Explanation 



Materials 



Directions 



Sample Item 



Sample Item 



ABILITY TO RECOGNIZE LETTERS NAMES 
Instructions for forms R1A-71, R2A-71 



The name of a letter is its most stable sound element. This 
ability to recognize a letter from a sound stimulus is the 
basic auditory - visual perception skill. This test should 
be given to all first and second grade pupils. 

Teacher: The order for presenting the letter names is as 

follows : 

Upper Case TRLCPS IXFOBNA 

MHGEKZUYDQJVW 
Lower Case mtsruxohkpczi 

evfnajwybd Igq 

Pupil: Test Forms RlA-71, R2A-71 (Cut along dashes as directed 

on the form. 

Prior to the administration of this test, the teacher must, 
if necessary, instruct the pupils in marking a line through 
a symbol. In addition, the meaning of the term ,f big box' 1 
must be explained. 

All pupils should be within immediate reaching distance of 
the teacher to assist individual pupils in following directions. 

Before distributing test form RlA-71 the teacher should demon- 
strate the procedures by chalkboard exercise. Pupils should 
be told that the pictures in the small boxes are to direct 
their attention to the specific item being tested. 



9 1 
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\ 
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Proceed as follows: 

Teacher: "Today we are going to see how well you know your letters. 

Look at this box on the challkboard. I am going : o a:.-t you 
to put your finger on the bird . n 

(Teacher demonstrates) 

,f T will then tell you fo find a letter in the bnr next to the 
bird. Find the letter "O". 

(Teacher point to "O' 1 .) 

"Draw a line through the letter "O". 

Repeat procedure for sample item 2. 

Distribute Test Form RlA-71 (Gut form, as directed on the form) 

Proceed following the directions as in sample items. 

Note: Use the same instructions for lower case letters, form R2A-71. 

If a pupil fails these tests, he should be given practice with 
prescriptive forms R237-71 through R241-71. 

Scoring Passing, Upper Case 17 

Lower Case 13 

The scores on this test should be entered in the Summary Sheet, 

R20-71. 






R 237-71 



Prescriptive ruterials for the ^st "Ability to Recognize Letters Names . M 

,lo-71) 

a student fails zo obtain the necessary score as indicated on the instruc 
tun page R6-71, tire following procedures should be used. 

If the child rails the test, additional work of sound-symbol 
relationships is necessary. 



Prescriptive Instructions for forms R237A-71 through R241-71 

H237A-71- Oral directions to the students. Put your finger at the beginning 
of row 1. Look at the first box. Say the name of the picture and 
listen for the beginning sound. Which letter in the box stands for 
that sound. Draw a circle around the letter under the picture. 

(Go over pictures, names with them first to be certain they knoW) . 

R238-71 - See the pictures. Say the names . Listen for the beginning sound 
and write the letter. 

R239-71 - The teacher says one letter in each box which the student circles. 

R240-71 - Self directed 

R241-71 - The student is to place his finger on the picture of the dog and 
to draw a line through the letter pronounced by Hue teacher. The 
remaining rows are done in the same manner. 





R 237A-71 







Name. 



R 238-71 





See the letters. Say the sounds, j 

b g d itpfmnrfhsvwyz 



1. See the pictures. 2. Say the names. 

3. Hear the first sound. 4. Write the letter. 
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Name 
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See the picture of the zoo. 

Here is something for you to do. 

Find the picture of the tiger. See the number 
1 near the tiger. Tiger begins with t. Write t 
on line 1. Do th£ same for the other pictures. 



1 


5 . ^ 


9 . 


13 . 


■ • 


6 . _ 


_ 10 . 


14 . 


A* • 

3 


7 . ^ 


11 . 


15 . 


• 

4 . 


8 . _ 


12 . 


16 . 
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NAME: 
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ABILITY TO RECOGNIZE CONSONANT SOUNDS 
Instructions for form R7A-71 


Explanation 


This test measures the pupils ability to recognise beginning 
consonant sounds. For successful reading the pupil must be 
able to discriminate among the separate sounds in spoken words 
and to visually recognise the graphemic representations of 
those sounds. This skill is basic to all phonics instruction. 
Grades 1 and 2. 


Materials 


Pupils: Test form R7A-71 folded in the center. 


Directions 


All pupils should be within immediate reaching distance of 
the teacher to assist individual pupils in following directions. 

Proceed as follows: 

Place sample item on chalkboard. (The bird and the hand items 
from form R7A-71.) Distribute Test Form R7A-71 to pupils* 

"Today we are going to see how well you can listen* I am going 
to say a word and you are tc listen to hear the sound which 
comes at the beginning. Listen to this x^ord. ball." 

(Teacher should accentuate the word ball. 

Repeat the word ball a second time.) 


i. 


"Place your finger on the picture of the bird at the top of 
the page* In the box next to the picture of the bird, there 
are four letters. Which letter makes the first sound you 
hear in the word ball." 

(Pupils respond) 

"That's correct, the letter b makes the first £ound you hear 
in the word ball. Now draw a line through the letter b." 

(Teacher observes pupils following directions.) 


2. 


"Place your finger on the picture of the hand. Listen to this 

word toy . " 

(Repeat toy a second time.) 

"In the box next to the picture of a hand draw a line through 
the letter that makes the first sound in the word toy . 11 

(The stimulus word should be repeated three times 
as in the directions above.) 
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Continue testing using the following stimulus words: 



3. 


come 


9. 


fish 


15. 


jam 


4. 


little 


10. 


house 


16. 


yellow 


5. 


ride 


11. 


doll 


17. 


watch 


6. 


Sally- 


12. 


mother 


18. 


go 


7. 


pin 


13. 


kite 


19. 


valentine 


8. 


no 


14. 


zoo 


20. 


bacon 



Scoring Record pupil score on the Summary Sheet R20-71. 

Norms: Grade 1-12 

Grade 2 - 18 

Pupils who fail this test according to the norms should be 
gives' the practice with prescriptive materials forms R242-71 
through R246-71. 
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Prescriptive materials for the test "Ability to Recognize Consonant Sounds •" 
(R7-71) 

The following procedures should be used if a child fails to get the desig- 
nated score for his grade placement on R7-71. 

1- If the child fails this test, additional work is needed in audi- 
tory discrimination of words. 

Prescriptive Instructions for forms R242A-71 through R246-71 
R242A and R243 The student Is to look at the first box and say the names 
of the pictures. He is to place an "X" on each picture 
that begins with the same letter. These two practices 
are teacher directed. 

R244 Same as R242 and R243, but independent work. 

R245 Independent work. Circle beginning sound in each box. 

R246 Independent work. 
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Auditory Discrimination 




Name 
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Name 



Circle the beginning sound in each box. 
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Name 



3 

ERIC 



Read the story. 

Say the beginning sound of the missing word. 
Draw a line under the right picture. 



Dick has a ball and a b 



Jill plays with her d 



Jack likes his red Y. 



Sue found a toy s 



Paul can hunt with a g 



Sam went to see the z 



Penny has a new r. 



Nancy has a f 



blows his h 



-J/„ 



0& 


















Explanation 



Materials 



Directions. 
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TEST OF ABILITY TO PRINT LETTERS NAMED 
Instructions for form RSA-71 

This test examines the pupils ability to write upper and 
lower case letters from dictation. This skill involves 
not only auditory discrimination but is a valuable index 
of the pupils kinesthetic abilities. 

All second grade pupils should be given this examination 
as well as all pupils who fail the Ability to Recognize 
Phonetic Elements Test. (R9-71). 

Teacher: The order for presenting the letters is as follows 

Upper Case TRLCPSIXFOBNA 

MHGEKZUYDQJVW 

Lower Case mtsruxohkpczi 

e v f n a jwybdlgq 

The teacher should pause 8 seconds between each 
letter named r 

Pupils: Test Form R8A-71, one form for upper case, one 

form for lower case. 

The teacher should be sure no alphabet is in sight during 
the testing period. 

Present form R8A-71. Proceed as follows: 

"I want to see if you can print the letters I- name. Look 
at your test paper. Find the box #1. Place your finger on 
the number 1. In box #1 print the capital letter , T fi . M 
(Teacher observes pupils.) 

Enunciate clearly, allow time for the pupils to print the 
letters but move the group along rather rapidly. If some 
children spend too long a time on one letter, direct as 
follows : 

"Never mind that letter. Just skip it. Now try this letter 
in the next box." (Identify box by number.) 

"Now find box #2. In box #2 print the capital letter , R , . n 

Continue following this procedure for the 26 capital letters 
A second test form for lower case letters should be distri- 
buted for testing at a later period. 

The procedures for testing Ability to Print Letters Named 
(Lower Case) are similar. 



R 8-71 



Scoring Passing, Upper Case 26 

Lower Case 26 

The scores obtained for this test should be entered on the 
Summary Sheet R20-71. 

Pupils xdio fail this test should be given practice with 
prescriptive materials forms R248-71 through R250-71. 
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Pupil’s Name 



Date 




c 

'-4 > 




1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


ii 


12 


13 


14 


15 


16 


17 


18 


If/ 


20 


21 


22 


23 


24 


25 


26 


27 


28 
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Prescription for the test "Ability to Print Letters Named - 11 (R8-71) 

The following procedure should be used if the pupil does not get 26 items 
correct on test R8-71. 

1- The pupils who fail this test need additional practice in auditory 
discrimination and kinesthetic development. 



Prescriptive Instructions for forms R248A-71 through R250-71 
R248 through R250 



GRAPHEME- PHONEME - WRITING SEQUENCE 

When children in kindergarten or first grade have learned to recognize and name 
the letters of the alphabet (graphemes) they should then be taught the relation- 
ship between sounds (phonemes) and the graphemes which represent those sounds. 

As each letter-sound relationship is learned * the child may also be taught to 
correctly print both the upper and lower case letter. 

Level 1 : 



For each letter, the child is provided with a practice page. This page contains 
a series of pictures with initial sounds of the letter being studied. The teacher 
and pupil discuss these pictures as introduction to the phoneme- grapheme relation- 
ship. Picture meaning should also be discussed if necessary. 

The child then uses the paper as a practice page for direct tracing of the letter. 
(If desired, the paper could be inserted under an X-ray film and grease pencil 
or grease crayola could be used for practice.) The child should do direct copy- 
ing practice as long as the teacher feels it necessary, and under direct teacher 
supervision. (R248A- 71) 

Level 2: 

The child is given a paper with the letters on one line and a space is left 
directly under for direct copying of the letters. If necessary, a child should 
use more than one of these practices* (R249-71) 

Level 3: 

The child uses same copy in step 2 for a sample but copies on his own paper in- 
stead of under the sample. 

Level 4: 

The child is given a paper with series of pictures. These are all pictures which 
have been used in introducing sounds. The teacher should review the pictures to 
be sure there is no question about them. Under each picture lines are provided 
to print UC - LC letters. (R250-71) 





R 248A-71 
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ABILITY TO RECOGNIZE PHONETIC ELEMENTS 
Instructions for Form R9A-71 

This test measured higher auditory discrimination skills relat- 
ing to blends and vowel combinations in various positions within 
spoken words. All grade two and three pupils should be given 
this test. 

Pupil: Test Form R9A. 

Distribute Test Form R9A 
Proceed as follows: 

Pass out form R9A-71. 

"Today we are going to see how well you can listen for certain 
sounds in words. Look at box number 1 on your answer sheet. 

Now listen to this word - credence . 11 
(Repeat credence a second time.) 

"Draw a circle around the letters that make the first sound you 
hear in the word credence . 11 

(Each stimulus word should be repeated twice . ) 



Pupils are to listen for the first sound in 



2. 


thuringer 


8. 


slippery 


3. 


freedom 


9. 


f lourescent 


4. 


stenographer 


10. 


scold 


5. 


clinical 


11. 


prevent 


6. 


whisper 


12. 


blatant 


7. 


plentiful 


13. 


bridle 


STOP and 


say 







"Now in number 14 you are to listen for the first three letters 
which make the first sound in the word threshold . 11 
(repeat threshold ) 



15. 


shredded 


18. 


straighten 


16. 

17. 


sprinkle 

splashy 


19. 


scrutiny 



STOP and say 

"In number 20 you are to listen for the last sound you hear 
in the word aircraft . 11 
(Repeat aircraft ) 

21. disturb 

22 . precept 

23 . evident 

24. dottish 

25. lizard 

26. flung 

STOP and say 

"In number 33 you are to circle the three letters which make the 
last sound you hear in the word health . 11 
(Repeat health ) 

34. glimpse 35. people 
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27. 


deterrent 


28. 


result 


29. 


helm 


30. 


depart 


31. 


barn 


32. 


debunk 



Explanation 

Materials 

Directions 
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STOP and say 

"In number 36 you are to listen for the sound which you hear in 
the middle of the word. What two letters make the sound you 
hear in the middle of the word b ead ? 1 1 
(Repeat bead ) 

37 road 39. soil 

38 . raid 40 . mood 

It is important that each stimulus word be pronounced twice . 

Scoring Particular attention should be directed to error patterns which 

may come in the beginning, ending or medial positions. 

Norms : 30 

Pupils scoring below norms should be given practice with prescrip- 
tive materials forms R251-71 through R255-71. 

Record score and error pattern on the Summary Sheet R20-71. 
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ABILITY TO RECOGNIZE PHONETIC ELEMENTS 



Name: 
Date: 
Grade : 



1 


cr 




2 




th 




3 


fr 




4 


Cl 


sc 


5 


sw cl 


fl 




si 




tr 




pr 




Pi 


dr 






st 




cr 


6 


sp 




7 




St 




8 


si 




9 




bl 


10 


sp 


wh 




si 




Pi 




fl 




SC 


sw 




fr 


fl 




sc st 


11 


pr 




12 




bl 




13 


bl 




14 




thr 


15 


shr 


br 




cr 




dr 




br 




cr 


br 




str 


spl 




str spl 


16 


thr 


17 


spl 


str 


18 


shr 


thr 


19 




spr 


20 


pt 


scr 


spr 






spr 




str 




spl 


scr 




ft rt 


21 


er 




22 




pi 




23 


nt 


rt 


24 




sp 


25 


rn 


rb 




br 




ct 




pt 




pt 






sh 


st 




rt rd 


26 


St 




27 




ng 




28 


It 




29 


ip 


lm 


30 

l 


rd rt 


rn 




ng 




nt 




en 




Id 


lm 






It 




rb 


31 


rn 




32 




nt 




33 


Its 




34 




pse 


35 


lpe 


rm 




rt 




nk 




ck 




thr 


lth 




spm 


i spe 




pie elp 


36 


ea 




37 




ou 




38 


a o 




39 




oo 


40 


OO 


eo 




eu 




oa 




oe 




ai 


ae 




oe 


oi 


eo oi 
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Prescriptive materials for the test "Ability to Recognize Phonetic Elements. 11 
(R9-71) 

The following procedure should be followed if a student fails to get 30 items 
correct on R9-71. 

1. If the pupil fails this test, additional auditory and kinesthetic 
training is needed. 

Prescriptive Instructions for forms R251A-7I through R255-71. 

R251A - In the box under each picture, write n st M for each picture that 
begins with this blend. Do this work orally with the students. 

R252 - Read the sentences. Have the students make new words by changing 

the first letters of each boxed word to one of the following blends: 
bl, br, cl, dr, f 1 > fr, gr, pi, si, sp, st, tr 
R253 - The student writes the blend heard in each picture-word. 

R254 - Say the name of the picture. 

a. Place the beginning sound in the first box. 

b. Place the medial sound in the second box. 

c. Place the ending sound in the last box. 

R255 - Do row I with the group. The rest should be independent work. 




INITIAL CONSONANT BLEND st 



1 
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Name 



1. Jane went down the hill on her 

2. The baby played on the 

3. Mother said, "Don’t the eggs.” 



4. The squirrel ran after the 



3. The dog played with the kitten. 

6. I eat ice cream with a 

s* 

7. We walked down the long 

8. The leaves are and yellow. 

9. Sally fell down and began to 

10. I am that you came 

11. The funny has a hat 



12. Can you 

ERIC 



here and 




? 



bed 



door 



top 



dog 



back 



soon 



tail 



seen 



b y 



bad 



down 



day 



Name 



1 

2 

3 

4 

5 



r 

4,h 





Name 






Name. 



Directions 



Name the picture in each box below. 
Then, read the four words in each 
box. Make a circle around the word 



that names the picture. Be careful! 
The four words may look the same, 
but they don't sound the same. 



bride 



crane 




ERIC cheer 
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Explanation 

Materials 

Directions 



ABILITY TO PRINT PHONETIC ELEMENTS 
Instructions for Form R10-A 



This test measures auditory memory of selected phonetic 
elements in the beginning and ending word positions. 

This test should be given to all third and fourth grade 
pupils . 

Pupil: Test form (R10A-71) 

Distribute Test Form R10A-71 
Proceed as follows; 

"In this test you are tc listen for certain sounds in words. 
Listen to this word bilingual . 11 
(Repeat bilingual ) 

"In blank #1 print the first letter of the word bilingual . 11 



For 


all 


subsequent stimulus 


words , 


repeat the word twice. 




2. 


macerate 




4. 


annuity 




3. 


haddock 




5. 


nautilus 


STOP and 


say 








"In 


number six you are 


to print the 


two letters that make 


the. 


first sound in the 


word 


prison. 


i* 




(Repeat prison) 










7. 


slovenly 




13. 


plaque 




8. 


blithering 




14 . 


whiting 




9. 


cruc ible 




15. 


stalactite 




10. 


clemency 




16. 


fluctuate 




11. 


thurible 




17. 


swelter 




12. 


fraudulent 




18. 


bromide 



STOP and say 

"in number 19 you are to print the three letters which make 
the first sound in the word scribbler . 11 
(Repeat scribbler ) 



20. 


thrombus 


23. 


shriek 




21. 


spleen 


24. 


sprocket 




22. 


strontium 








STOP and 


say 








"in number 25 we are going 


to do something different. 


You 


are now 


to listen for the last sound 


Remember listen 


care- 


fully to 


the ending sound. 








Which letter makes the last 


sound you hear in the vrird 


relief 


(Repeat relief) 








26. 


summon 


29. 


perenial 




27. 


limp 


30. 


martinet 




28. 


void 


31 . 


homonym 
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STOP and say 

"In number 32 you are to print the two letters that make the 
last sound in the word hereford . 



(Repeat: hereford) 
33. insult 


40. 


he 1m 


34. 


flung 


41 . 


debunk 


35 . 


spearmint 


42. 


precept 


36. 


intern 


,4 3 . 


recant 


37. 


disturb 


*44. 


import 


38. 


aircraft 


45. 


\7hich 


39. 


scampish 







Scoring Particular attention should be directed to the position of error. 

Record errors of beginning or ending positions on the 
summary sheet R20-71. 

Norm - 35 correct 

Pupils who score below grade norm should be given practice 
with prescriptive materials forms R257-71 through 262-71. 
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Prescriptive materials for the test "Ability to Print Phonetic Elements. 11 
(RIO- 71) 

The following procedure should be used if a child fails to get 35 items correct 
on test RIO- 71. 

1. If a student fails this test, auditory training should be given 
where the children are to identify beginning or ending sounds 
from sets of words pronounced by the teacher. 

Prescriptive Instructions for forms R257A-71 through R261-71 
R257A - Start the training orally. The children are to say the picture- 
word and place a blind or diagraph in the beginning, medial, or 
ending position* 

R258 - Independent practice. 

R259 - The student is to write the beginning or ending phonetic element » 

R26Q & R26I - Activities for reinforcement. 





Name 







st 



si 



tr 




o 

ERIC 




1 








Name 
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ACTIVITIES FOR REINFORCING AUDITORY PERCEPTION 
OF INITIAL AND FINAL BLENDS 



o 

ERLC 



(a) Play a listening game. Repeat many words beginning with 

one blend, such as pi, but inject a few words beginning 
with different sounds. Say: "Play, plate, bee, plenty, 

pledge, peanut." Direct the children to clap when they 
hear the words that begin with the pi sound. 

(b) Around It Goes: Use a blend wheel with a cardboard 

arrow fastened to the middle of -the wheel. Various 
blends are printed around the outside edge of the wheel. 
Have a child spin the arrow and let it stop on a blend. 

Call on a child to give a word beginning or ending with 
the specified blend before a count of ten is reached. 

The child gets a point if he succeeds. 

(c) Cl, FI, PI, Blends: Have the children stand. Begin with 

cl. The first person must give a word that begins with cl, 
the next person one that begins with f 1 , and the next one 
that begins with pi. If you miss, you must sit down. 
Remember the words must begin with just these letters 

(cl, fl. Pi.) 

(d) Playing Baseball: Make bats from stiff paper. Print one 

of the blends for review on each bat. Make more than one 
bat with the same word on it. Each child picks ou*. a bat 
and must say a word that starts or ends with the blend on 
the bat. If the word is correct the child may keep the 
bat and is considered to have hit a home run. If the 
word is not correct, the child must put the bat back. 

(e) Blend Game: This game may be played with five blends. 

The blends may be tr, fr, br, gr, and dr. These five 
blends may be put on five cards and each child should be 
given the five cards > The leader should say a word and the 
children should hold up the card that tell the first 

two letters in the word. Words that can be used are: 
trade, branch, draw, gray, free, grand, dress, train, 
brave, Friday, breath, grass, friend, trap, brick, travel, 
dry, bridge, and grow. 

(f) Go Fish Blend Game: A deck of cards is printed with conso- 

nant blends, words beginning with consonant blends and 
pictures illustrating the words on it. Children attempt 

to obtain "three of a kind." This game teaches the be- 
ginning blend sounds in an interesting way. A commerically 
prepared game. 

(g) Webster Word Wheels: Set of commerically prepared word 

wheels for practice on blends. 
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(h) S.R.A. Word Games for Initial Consonant Blends: Numbers 

12, 13, 14, and 15. 

(i) Language Master: Refer to Phonics Series, Set 2 (consonant 

blends) cards number 1-40. 

Initial and Final Consonant Digraphs 

(1) Sample Lesson for Diagraphs : ch sh 

(a) Close your eyes and listen to the words I am going to say. 
Think how they are alike. 

children choose chin cheese chain 

Open your eyes. What did you notice about all the words? 
Yes, they begin alike. They begin with the letters ch. 
(Write ch on the board.) Say these words after me 
children choose chin cheese chain 

(b) Close your eyes. Listen carefully. Fold your arms every 
time you hear a word that does not begin with ch. 

chalk china chop suey chase Chimpanzee 

sled checkers heavy child c lose, 

chest chipmunk cherry chocolate small 

(c) Open your eyes. Can you tell me a word that begins like 
cheese ? Tell your neighbor a word that begins like ch. 



- i 
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Explanation 



Directions 



Scoring 



O 




WEDNESDAY 

PRIMARY PHONETIC SPELLING TEST 



This test measures pupil abilities in phonetic spelling. 

Examined is the pupil's ability to hear the sounds in words 
and to print graphemic representations of those sounds. 

This test may also assist the teacher in grouping pupils for 
spelling instruction. All grade three pupils and pupils who 
have failed the Intermediate Phonetic Spelling Test should be 
given this examination. (R12-71) 

Pupils should be instructed to attempt to spell each word whether 
or not its meaning is known. Pass out a sheet of paper to each 
student. Have each student place his name on the paper and 
number from 1 to 20. Each word should be repeated twice . 



1 . 


start 


8. 


camp 


15. 


. world 


2. 


brother 


9. 


finish 


16. 


church 


3. 


upon 


10. 


clamp 


17, 


month 


4. 


first 


11. 


shut 


18. 


event 


5. 


afternoon 


12. 


garden 


19. 


inform 


6. 


short 


13. 


grant 


20. 


contact 


7. 


behind 


14. 


wish 







Any spelling in which all the sounds of the word are correctly 

written in the order contained in the stimulus word should be 

considered correct. j 

In correcting, teachers should note error patterns of beginning, 
and ending medial positions. 

Norm: 15 correct 

- 4 

Pupils who score below the norm should be given practice with 
prescriptive material forms R263A, 263B, 263071. ] 



Record score on the Summary Sheet, R20-71. 

ACCEPTABLE SPELLINGS FOR PRIMARY PHONETIC SPELLING TEST 



1. start - start 

2. brother - brother, bruther, brather, brothur, bruthur, brathur 

3. upon - upon, uppon, apon, appon 

4. first - first, furst, ferst 

5. afternoon - afternoon, afturnoon, aftarnoon, aftirnoon 

6. short - short, shoret 

7. behind - behind, behiyend 

8. camp - camp, kamp 

9. finish - finish, finush 

10. cl amp clamp 

11. shut - shut 

12. garden - garden, gardin, gaurden, gaurdin 

13. grant - grant 
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14. wish - wish 

15. world - world, werld, wurld 

16. church - church, cherch, chirch, chertch 

17. month - month, munth 

18 . event - event 

19 . inform - inform 

20. contact - contact, kontact, contackt 
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Hi**- 

Prescriptive materials for the test "Primary Phonetic Spelling Test." (Rll-71) 
If a student should fail test Rll-71, the following procedures should be given 
consideration. 

1. Begin practice in the skill with words selected from the reader with 
most common blends; st, br, sh, cl 3 ch, gr, etc. 

2. The children should be instructed to attempt to spell each word. 

3. Reteach the blends that are causing errors. 

4. Continue testing daily or weekly as necessary. 

5. Call attention to words in all teaching situations, starting with 
the blends. Continue to develop the awareness of the student. 

6. The attached list could be utilized for spelling words. (Forms 
R263A, R263B and R263C) . 



O 
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a 


is 


four 


soon 


I 


me 


said 


its 


too 


look 


away 


some 


to 


can 


run 


from 


two 


good 


they 


fly 


the 


brown 


what 


then 


in 


six 


going 


but 


see 


be 


did 


as 


into 


today 


who 


under 


and 


not 


like 


before 


up 


little 


come 


walk 


blue 


one 


had 


stop 


she 


black 


saw 


out 


yellow 


my 


' no 


his 


he 


at 


long 


make 


go 


all 


yes 


your 


you 


so 


an 


ride 


we 


by 


three 


help 


big 


do 


this 


call 


red 


are 


around 


here 


jump 


him 


was 


sleep 


it 


her 


just 


cold 


play 


on 


ten 


will 


d own 


green 


get 


pretmy 


for 


eat 


if 


them 


old 






when 








around 








an 


O 






white 


w 






funny 


■ 






put 
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bake 


what 


cut 


buy 


of 


aslc 


let 


very 


say 


sxng 


again 


hold 


or 


must 


new 


would 


ran 


five 


well 


hot 


work 


myself 


have 


open 


with 


over 


how 


light 


there 




keep 


their 


about 




drink 


pull 


after 




sit 


may 



made 

went 

has 

seven 

right 

why 

please 

upon 

give 

once 

together 

us 
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tell 

ate 

where 

many 

warm 

laugh 

alive 

how 

come 



goes 

small 

find 

could 

fall 

think 

far 
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found 


better 


read 


clean 


were 


been 


best 


never 


because 


those 


grow 


write 


fast 


first 


off 


these 


draw 


both 


bring 


shall 


got 


own 


always 


hurt 


much 




does 




show 




any 




try 




kind 




wish 




carry 




know 




only 




pick 





don’t 

gave 

every 

which 

our 

j 36 

want 



eight 

wash 

full 

use 

done 

start 



thank 
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Explanation 



Directions 



INTERMEDIATE PHONETIC SPELLING TEST 

This test measures the highest levels of auditory-visual asso- 
ciation and auditory memory span. 

This test should be administered to all pupils in grades 
4, 5, 6. 

Pupils should be instructed to attempt to spell each word. 
Pass out a sheet of paper to each student* Have each student 
put his name on the paper and number it from 1 to 20 . 

Each word should be repeated twice . 



1. 


whisper 


ii. 


disaster 


2. 


final 


12. 


systematic 


3. 


convict 


13. 


elaborate 


4. 


municipal 


14. 


circumstance 


5. 


population 


15. 


telegram 


6. 


department 


16. 


independent 


7. 


personal 


17. 


magnificient 


8. 


thermometer 


18. 


persistence 


9. 


provision 


19. 


marmalade 


10. 


examination 


20. 


hippopotamus 



Scoring Any spelling In which all the sounds of the word are phoneti- 

cally x^ritten in the order contained in the stimulus word 
should be considered correct. 

In correcting, teachers should note error patterns of beginning, 
ending or medial position. 

Norm: grade 4-15 

5- 16 

6- 18 

Pupils who score below the norm should be given practice with 
prescriptive materials forms R264A-71. 

Record score on the Summary Sheet, R20-71- 

Acceptable Spellings For Intermediate Phonetic Spelling Test 

1. whisper - whisper, whispur, whispurr, wisper, wispuxr-, wispurr, two s T s in 
zny of these spellings is acceptable. 

2. final - final, fine!, finul* fineul, fiineall, ifineel., fineull. 

3. convict - convict, convickt, convikt, sniy of these spellings with a be- 
ginning K is acceptable. 

4. municipal - municipal, muniscipal, munlsrciple-. munissipal, munissiple* 

5. population - population, populaytion, pcrpulayshun, populashon. 

6. department - department, departmint, department . 

7. personal - personal, personul , personle- pursonal. Any of these spellings 
beginning with purse, or pers is acceptable. 
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8. thermometer - thermometer, thermomater, any of these beginning with thir 
or thur is acceptable. 

9. provision - provision, provishon provishun. 

10. examination - examination, examinashun, ellsamination, eggsaminashun. 

11. disaster - disaster, disasther, disassther, dizaster, dizasstha. 

12. systematic - systematic, systematick, sistematic, sistimatick, systumatic, 

systumaticlc. Any of these spellings x^ith a double t in atic 
is acceptable. 

13. elaborate - elaborate, eelaboreate, double 1 1 s or the eight for ate is 

acceptable . 

14. circumstance - circumstance, sircumstance, surcumstance, circomistance, 

sircomestance. Any of these spellings with ants or ans 
instead of ance are acceptable. 

15. telegram - telegram, tellegram, either of the above spellings with an ja 

instead of the second je is acceptable. 

16. independent - independent, independant, indeependent , indeependant . 

17. magnificent - magificent - magnifisent. 

18. persistence - persistence, pursistence, purrsistence, any of these 

spellings with endings ance or ants instead of ence are 
acceptable . 

19. marmalade - marmalade, marmulade, either of these with endings of laid 

or layed is acceptable. 

20. hippopotamus - hippopotamus, hipopatamus, hippopatamus , hipopotamus. 

Any of these spellings which end in muss are acceptable. 
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Prescriptive materials for the test "Intermediate Phonetic Spelling Test. 
(R12-71) 

If a student should fail this test, the following suggestions should be 
given consideration. 

1. Follow suggestions made in "Primary Phonetic Spelling Test , Rll-71. 

2. The attached list could be used for spelling words, (form R264A-71). 




“TV/- 
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ONE HUNDRED WORDS MOST OFTEN MISSPELLED BY CHILDREN IN THE ELEMENTARY GRADES* 



their 

too 

there 

they 

then 

until 

our 

asked 

off 

through 
you ' re 
clothes 
looked 
people 
pretty 
running 
1 eve 
x. l cl e 
thin£ 
him 



because 


s\7imming 


it's 


all right 


thought 


first 


started 


happened 


and 


were 


that's 


didn 1 t 


beautiful 


than 


would 


always 


its 


two 


again 


surprise 


went 


know 


heard 


before 


where 


decided 


received 


caught 


stopped 


friend 


coming 


every 


very 


\7hen 


to 


different 


morning 


let ’ s 


said 


interesting 


something 


mother 


wanted 


sometimes 


named 


another 


hear 


friends 


came 


threw 


from 


children 


name 


seme 


frightened 


an 


tried 


beach 


for 


school 


here 


bought 


February 


jumped 


many 


getting 


once 


around 


knew 


ing 


like 


dropped 


with 


course 


they're 


babies 


together 


woman 

animals 


cousin 


money 
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MINI- COURSE IN 

Writing Behavioral Objectives 



Lesson One: Differentiating Between Goals and Objectives 

1.0 Definitions of Goals and Objectives 

Any teaching methodology that will result in learning must specify the end 
result to be obtained. As the Chesire Cat told Alice, "If you don f t know 
where you are going, then any path will take you there." The more obscure 
the definition of ends, the more difficult the design, development, valida- 
tion and evaluation of the program (the series of activities to get there). 
The more specific the end to be obtained, the greater the ease to generate 
sequential and logical steps to get there. 

Goals are general statements of ends. They are a necessary first step in 
the planning cycle. But they are a first step; usually they are quite glob- 
al and as a result, are subject to a variety of interpretations. At present 
most of the ends to be achieved in education are stated as goals. 

An objective contains an explicit specification of the outcome expected. 
When an end is stated as an objective, little doubt is left as to what, 
specifically, is to be achieved. Objectives are stated in terms of behavior 
of performance. 



General, many interpretations 



OBJECTIVE 



End result specified 



1.1 Example- 

"Every child shall learn to read." 

1.1.1 Is this a goal, or is it an objective? Answer: 

1.1.2 If you said: goal a you were right. It is a general statement 

with many interpretations. 
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1.1.3 If you said: objective , why were you wrong? Does the state- 

ment tell us what kind of performance the child will be able to 
exhibit? Not really-- just that he will learn to read. What is 
"reading"? What level of difficulty is read, Dick and Jane or 
Hamlet ? You don't know. Are you told when we can expect the 
achievement of reading? By the end of first grade, high 
school . . .? You see how this statement does not specify an 
exact outcome? 

1.2 A quick quiz 

Mark those statements that seem like goals with a G , those that 
seem more like objectives with an n 0". 

JL.1.1 To become a responsible citizen. 

1.1.2 To spell 15 words from a spelling list. 

1.1.3 To really understand democracy. 

1.1.4 To appreciate music. 

1.1.5 To give a three-minute sales talk. 

1.1,6 To state four rules of addition. 

1.1.7 To orally translate a French phrase into English. 

1.1.8 To value reading. 

1.1.9 To pronounce five given words. 

1.1.10 To correct an error in spelling. 



How did you do? Have you noticed a clue in differentiating between goals 
and objectives? Look at the verbs. See it, now? Okey, tell me: 



1.3 A rationale 

Society formulates goals. Ignoring sub-cultural goal conflicts, there 
are commonly accepted ends to be accomplished. Society then creates, 
institutions to achieve it goals. These institutions have a responsi- 
bility to derive process/product systems to achieve their set of goals 
Only be defining specifically what is to be accomplished, can any 
institution effectively make long-range plans to achieve defined ends* 
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Education is an institution created by society to achieve its youth prepara- 
tion goals. Educators are charged with translating society's educational 
goals into objectives; they must write objectives that clarify, quantify and 
define society’s desired outcomes. Until education can specify its objec- 
tives, it cannot develop programs that will accomplish the goals set for it. 

THE HEART OF AH OBJECTIVE IS SPECIFICITY. 

1.4 Components of an objective 

In order to be a well-written objective, most experts agree that four com- 
ponents must be included. 

1.4.1 (What) The specific BEHAVIOR observable when accomplished. 

1.4.2 (Who) A specific statement of THE IND I VIDUALS ( S ) 
who will exhibit the behavior. 

1-4.3 (How) The specific PERFORMANCE CONDITIONS under which 
the behavior will occur. 

1-4-4 (Measurement) The specific CRITERIA OF SUCCESS to be 
obtained. What evidence will be acceptable as proof 
that the objective has been achieved? What competency 
is demanded: What instrument /met hod will be used to 

obtain the evidence? 

1.5 Identifying components of an objective 

Given the following objective, write the answer to each of the following 
questions : 

"When asked to select and match a group of 20 objects containing ten iden- 
tical pairs, the student will select eight of the identical pairs 
in three minutes." 

1.5.1 What behavior is specified? 



1.5.2 Who will behave? 



1.5.3 Under what conditions will he behave? 
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1.5.4 What criteria of success is demanded of him? 



1.5. 4.1 What evedence will be accepted as proof of 
achievement ? 



1.5. 4. 2 What degree of competency will be demanded for 
success? 



1.5. 4. 3 What measurement instrument is used to gather 
the evidence? 



1.6 Exercise in writing an objective 

Write an objective in your area of competency trying to specify 
all four components of a well-written objective. 

Objective : 



1.6.1 What behavior is specified? 



1.6.2 Who will behave? 



1.6.3 Under what conditions will he behave? 
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1.6.4 What criteria of success is demanded of him? 

1.6. 4.1 What evidence will be accepted that the objec- 
tive has been achieved? 



1.6. 4. 2 What degree of competency is demanded? 



1.6. 4. 3 What measurement instrument is used to gather 
the evidence? 



Exchange exercise 1.6 with your neighbor and see if he agrees with you. 
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MINI- COURSE IN 



Writing Behavioral Objectives 






Lep^ 0i Iv.* o 2 



Observing Behavior 



Definition of behavior 

Behavior is acting--a way of doing something. In ordler to test "whether 
expected behavior has occurred, a teacher must be si & to see sarniething v 
happen. Behavior is, then, observable (and, hopeful '.y, measurable). 

2.1 Stating an objective in behavioral terms 

To know whether the learner's behavior, afrer- ic* eructicn, Is ^he 
desired outcome, an objective is stated in c'Ser^tie terms--def 
specifically what behavior is to be the product c £ the instrructic ' 

2.2 Exercise in identifying an objective stated ±21 -u-ehsvioral terms 

Here are three statements; mark an ”X fl in front r the one whicr: _i£ 
stated in behavioral terms. 

2.2.1 The student will be able to pronounc— the sounds f, C n and 1 ‘ 

2.2.2 The student will understand the difference between sounds M C fl 

and M Z M . 

2.2.3 The student will really understand the difference between 

sounds "C" and -2". 

Statement 2.2.1 tells what observable behaviors the student will nre 
able to exhibit. He will be able to reproduce the sounds of specified 
letters . 

Statement 2.2.2 states that the student will understand the difiersicc^ 
between the sounds given. It is not clear how the teacher will lcnaw 
whether or not the student has achieved the djssar red learning. What 
havior can be observed that will assure the teacher that the student 
understands the difference between the sounds? None is specified. 

Statement 2.2.3 is no different than 2.2.2. The adverb r, really ,T 
adds nothing to the definition of the behavior that shmald occur after 
instruction. (Inwriting objectives, avoid using a definitive for a 
non-behavioral word--* instead , define by behavinrral terms.) 
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2.3 A second exercise in identifying a behavioral objective: 

Let's try again. . .which of these two statements Is express 3d In. 
behavioral terms? 

2:. 3.1 The student will know the legislative processes in thb 
American Federal Government . 

2,3 2 Given ten true- false questions on the American lagis:.£-r /a-, 
processes, the student will be able to correctly ider u :y 
which statements are true and which are false. 

Statement 2.3..2 specifies what observable behavior the studssn:: ssi 11 
e? w iirit ♦ He will identify which statements about the Ameriaam 
1< ^ ilative processes are true and x^hich are false. 

Sul. 3 ament 2.3.1 says the student will “know the American le gi sltc • i.ve 
processes., but the teacher will be unable to tell when the st:ud At 
,f 5irows u cr what overt behavior will indicate it. 

It is true that knowledge is the acquisition of information- -anr.. * 

this is certainly a behavior. But it is not only difficult rcr 
teacher to identify the point at which the student ''knows 11 , at u-i 
virtually impossible. This is unless there is a specific a 
observable behavior when "knowing 11 has been attained,., _ "Knows** 3 
"understands" and other indefinite terms can be used in objective^ 
only if defined by observable/measurable criteria,... as indic^lt^c ^ 
by 11 or other exact specification. 

Behavior activities must, then, be specified in OBSERVABLE TE^MS that 
represent the behavioral process "desired as an outcome. ExpLhirir; 
specificity is demanded in stating objectives. 

2.4 Rewriting a behavioral objective 
Take this objective: 

"The student will learn to appreciate music." 

What behavior is observable when the student "appreciates, musac? 
Behavior : 

Rewrite the objective so that an observable behavior is 
specified . 
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MINI- COURSE IN 

Writing Behavioral Objectives 



Lesson Three: Classifying; Behavior 

3.0 A behavioral classification system 

A taxonomy 3Ls a system of classification of entities# Dr# Benjamin S« 
Bloom, of trbe University of Chicago, working with a team of educational 
psyche logislis , has devised a system of classifying behavior. The system 
is knessm as; BLOOM’S TAXONOMY OF EDUCATIONAL OBJECTIVES. 

Bloom’s T sgcn amEiy (a common reference) divides behavior , into three 
measurable limziains . 

3.1 Goggi t ±ve 2 0 oma i n * : This covers all behaviors emphasizing the 

taste l! ec traa l processes of the learner. Ascending levels of the 
ccrgrdtiive domain are : 

— recccgnittfoia and recall of memorized information, 

(a^pa-jc&o uy) 

— -sssirg what has been learned, 

(u^jTsuaqoadmoQ) 

--applying past learnings in a new situation, 

(xxot~£eot *[ ddy) 

-relating a whole to its parts or the parts to the whole, 

(sxsXp-euv) 

--combizning elements into a new whole, and 

(s-raoiqau^s) 

--makxng judgments through a standard of appraisal. 

(urnraenpeA^) 

3.2 Affective Domain**: This covers attitudinal , emotional and valuing 

behaviors of learners reflected by interests, appreciations and 
feelings. Although more difficult to describe specifically and more 
difficult to measure than the cognitive domain, it is equally, if not 
more, important. Ascending levels of the affective domain are: 



*Handboc I has Bloom listed as editor with co-authorship credit to Egehart, Furst 
Hill and Krathwohl. 



** Handbook II has 






rathwohl and Masin listed as co-authors. 



R 103B-71 



--passive attention to stimuli, 

(guTA .-I303H) 

-^-reacting to stimuli, 

(SuTpnodsag) 

--behavior showing internal acceptance of u value, 

(SuxxiinA) 

— commitment to a act czz grouping of values, and 

(uox:rezine3:io) 

— total behavior consistent with internalized value systems. 
(uoT^HZTaaqonantio) 

3.3' ffsychomotor Domain* : This iucluc.es behaviors mencd with tik£ 

physical skills • Elements of neuro-physicat- behavior in ascendin'::: 
levels : 

--sensing cues that normally lead to action. 

(uoxqdaoaaj) 

--readiness to perform, 

(^S) 

— learning to respond by imitation or trial and. error, 

(asuodsau papxno) 

--habitual response, and 
(uiSTuaqoaR) 

--a complect motor action with a high degree of skill, 

(aouBUirograa) 

3.4 Examples of the domains — 

Complete the following, sentences with one of the domains; cognitive, 
affective or phychomotnr 

If the learner; 

3.4.1 ...recalls the answers to queslrions in a teacher-deveLopsu 
quiz- -this involves his mental processes y so it is a 
.behavior being exhibited. 

aAT^xuSoQ ;nansuv 

3.4.2 ...brushes his teeth after each meal as part of a person. _ 
dental care pro^fUtn — be is exhibiting an acceptance of t a 

ynlue of removing food particles from hi& teeth or an 

behavior. 

sed on a position paper by Simpson and later developments by Gagne . 
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3.4. . • .nrrints letters disr l -yed on cbe blackboard on the paper 

prrriisd nim--he must re his neuro -muscular skills; this, 
thiar., is a behavior. 



xonomoipifca s H3*\SHV 



The Danina :a Dcrnain 

We have discussed the three major categories of behavior as separate 
and complete within themselves, anc they are — when acted in isolation. 
But 3 that •aarTElgg organism, maim, seldom behaves in isolation. Instead, 
he ir con gtarti? bombarded witKi nultivarianit stimuli; and when he 
responds, m observer may hav«i- to subjectively decide to which stimuli 
he ia respond bag and into whi&i* category the response fits. 

As a case in print, in 2. 5 .3.1 the pupil calls back from the storage 
of his memory specific learning the teacher has recently provided 
and uses them tc answer questions cm a teacrar-construc ted quiz. 

There is little doubt in the tsar her 1 s mine, that the pupil is respond- 
ing in the cognitive domain. Tlrr her instructional purposes this is 
true, but let ns go one step further. Why is the pupil answering? 

He has accept eti his role as a 1 -earner and is responding to an inter- 
nalized value system of acquiring an education an which the teacher 
instructs and the student 1 earns . In that sense., the specific 
response is really part of a lacker value sys am and belongs in the 
affective domain. However, we^, as observers, isould agree that the 
cognitive domain is more dominate. 



We can exttend this by pointing tnat out in 2-5,-1.2. Brushing teeth 
is a psychamBOtixE: behavior, but is context of the statement, it be- 
comes an indicator or accepting a value systsn; therefore, it is 
primarily an affective behavirr- The same is trnus of 2. 5. 3. 3 where 
printing letters might well be: recall of how the letters are formed or 
a cognitive behavior «. But a-ae crated, the objective is primarily con- 
cerned with a psychomotar sktill. 

In clafasifyin^ behavior* tiae the most dsominate category the response 
sesmff to - iffag-rggin a- if your classification is an disagreement with 
another ticker’s and, after discussion, each remains convinced that 
he. is correct, chert his classification is correct for him. . .and yours 
for you. 

When wriirng bssawioral objectives, try to stare them so specifically 
that little circuit, is left as tx which category the response will fit. 
Strive for specificity. 
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3.6 A knowledge test 

To test yr.ur arbilitrv to identify t3ie three behavioral domains, as 
classified by Bloom, place the following letters in the blank pro- 
videc to indicate the dominate domain: 



C for Cognitive Domain j 
A for Affective Domain : 

P for Psychomotor Domain , 

3.6.1 Tc add two colurmns of numbers correctly... 

3.6.2 T a sfcoot a free throw with a basketball... 

3.6.3 To withdraw and read an autobiography from the library without 
being given an assignment. . .> 

3.6.4 To start a collection of different issues or American stamps.. 
3.6.5 To -vote for a candidate of your choice... 

3.6.6 To name all the presidents of the United States... 

3.6.T To freehandedly copy a drawing from a book... 

3.6 8 To skjjp a rope ten times consecutively... 

3.6. # To start a savings account at the bank in order to buy a bike. 

_3.fi. 10 To spefl ten words cmrrecrrly. 

D-CTX ‘7-6 c d-8 '"'D-S *V-£ *V-l7 ‘V-£ 6 D m X : SR3WSHV 

3„7 Tr ite two behavioral phrases for each of the domains: 

Cognitive: 



Affective; 



Psychomotor : 



Exchange 5.7 with your neighbor and negotiate an agreement that you 
right! 



are 



MUG- COURSE IN 

Writing Behavioral Objectives 



Lesson Four: Deriving Objectives 

4.0 Writing and using behavioral objectives 

There is no way for you to suddenly develop a total set of behavioral 
objectives as your operational teaching base. It is a difficult, time- 
consuming and complicated process. Don't try to do it all at once, un- 
stead, take a small, manageable part of your instructional program, one 
that you understand best. Commit yourself to a series of objective state- 
ments. Don't accept your first effort as though it were "etched in stone . 
Your objectives should always be considered "modifiable" in the light of 
changing conditions and efforts to clarify. 

There are procedural steps which will help you--a systematic approach to 
deriving objectives. 

4.1 Steps in writing a behavioral objective 
4.1.1 Step One 



Identify the goals for your specific class. Why does your 
c lass exist? If your resource support were suddenly threat- 
ened, how could you "justify" the necessity fox maintaining 
your class? There should be one over-riding statement. This 
cme statement, then, should be broken into ten (or eight--or 
twelve) "subgoals". They could be subject matter, time-phased 
or broken into other manageable units, a little closer to what 
is desired as outcomes. 

4. 1.1.1 State your class goal: 



4.1. 1.2 



State subgoals of this: 
Subgoal One : 
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> 

Sub goal Two : 



Subgoal Three : 



Subgoal Four : 



Subgoal Five : 

J 

There are more, but we have to stop... 

4.1.2 Step Two 

Identify the entry level skills and behaviors of your 
students , describe the characteristics they exhibit 
when they come to you . 

Now, project your thinking to the end of the year. De- 
scribe the ideal ‘'product" of your course of instruction. 

What characteristics will he exhibit when you have com- 
pleted your "treatment"- -when he has gone through the 
series of activities you will have planned for him? 



o 
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Your job for the year is clearly outlined. You must 
help the students progress from where they are to where 
they are to go. 

4. 1.2.1 Identify student entry level characteristics: 



4. 1,2*2 Identify student exit point characteristics: 



4.1.3 Step Three 

Select one skill area for your beginning. (As one is 
completed, take the next and move through all skill 
areas you will work in.) The entry point and "target" 
are specified (Step Two). Now, delineate the ten (or 
eight--or twelve) steps required to "transform" the 
student from what he is to what you want him to be. 
Write goals for each of these ten steps--then rewrite 
them as behavioral objectives. You can go into as 
much detail as you feel is needed, but a "practical" 
amount of detail Is suggested. 

The third step is limited only by your ability to in- 
vest energy. Each skill and each behavior you consider 
within your realm should be expressed behaviorally. 

Turn to the exercises that follow (the next five pages). 
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4. 1.3.1 Example of writing a behavioral objective 

General Goal : 

Students should enjoy reading. 



Objective : 



1. Who will perform the action? 

Each fourth grade student. 



2. What specific activity or behavior is called for? 

Will voluntarily read five books, 



3 * How, under what conditions, will the activity be performed? 

During each school year. _ 



Without teacher assignment. 



4. 



Evaluation : 

A. What evidence will be acceptable? 

All books checked out of the library. 



-\- 



B. What degree of competency will be demanded? 






None, books checked out will be assumed to be' read. 



C. What measurement instrument will be used to gacher evidence? 
A count of books checked out of library. 



O 
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4. 1.3. 2 Another example of writing a behavioral objective 

General Goal: 

Students should be provided with skills whi c h will assist them in . 

entering the world of work. 

Objective : 

1. Mho will perform the action? 

Each eighth grade student . — — 

2. VJhat specific activity or behavior is called for? 

Write a letter of application for a job. — 



3. How , under what conditions, will the activity be performed? 

Given a description of a job openi ng for which he xs qualified . . 



4. Evaluation: 

A. What evidence will be acceptable? 

A written letter of application. 



B. What degree of competency will be demanded? 

A complete letter of app lication containing all items in the 

checklist* — — 

C. What measurement instrument will be used to gather evidence- 
Departmental checklist of elemen t s of acceptable letters of _ 



application* 




- J/T 
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4. 1.3. 3 Completing a behavioral objective 



General Goal : 

Student should learn to read with comprehension at his own level of 



capability. 



Objective : 



1. Who will perform the action? 
Each student. 



2. What specific activity or behavior is called for? 

■ •- _ 

Will demonstrate his reading comprehension when*. 



3. How , under what conditions, will the activity be performed? 



4. Evaluation: 

A. What evidence will be acceptable? 



B. What is the minimum acceptable performance? 



C. What instrument will be used to gather documentation? 



q lete from this point on. 
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4. 1.3*4 Writing a behavioral objective 



General Goal : 



Objective : 
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4. 1.3. 4 Wiriting a behavioral objective 



General Goal: 



Objective : 



1. Who will perform the action? 



2 • What specific activity or behavior is called for? 



3. How, under what conditions, will the activity be performed? 



4. Evaluation: 

A. What evidence will be acceptable? 



B. What degree of competency will be acceptable? 

4 4tl 



C. What measurement instrument will be used to gather evidence? 
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4.1.4 Step Four 

You have completed an objective, written in behavioral 
terms and with a built-in measurement. This is only 
one of a series necessary to achieve your goal. When 
the series is completed, it should be checked against 
the following criteria: 

4. 1.4.1 Orientation: Are your objectives stated wii±. 

focus on the learner? Granted, you will want 
to set objectives for yourself--but the bulk 
of what you want to achieve will necessarily 
be learner-oriented. After all, the school 
exists for learning--not teaching. 

4. 1.4. 2 Relevancy: Do your objectives directly relate 

to the real world? Can learners see why they 
should achieve these? 

4. 1.4. 3 Feasibility: Are your objectives achievable — 

in light of your learners? --in the specific 
learning environment in which you will be using 
them? Do they "cover" all to be achieved? 

4. 1.4. 4 Management: Can you control and manage this 

set of objectives? Is the measurement, 
component a part of a cohesive whole or many 
unrelated fragments? How does this set of 
objectives fit into the job to be done this 
year? Is this set internally consistent-- 
with other sets-~with the goal structure? 

4. 1.4. 5 Communication: Can another teacher read them 

and know precisely what you mean? Can you 
communicate with parents and students using 
your, objectives to pinpoint issues? 
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SAMPLE OBJECTIVE 
APPRAISAL FORM 





Yas 


No 


Good 


Fair 


POOrii 


BEHAVIOR 














INDIVIDUAL (S) 














PERFORMANCE CONDITIONS 


1 












EVALUATION : 
EVIDENCE 

COMPETENCY 












■ ft 


i 

i 










INSTRUMENT 


i 






i 

| t 


I 


CRITERIA CHECK: 


Specified* Quality 


Comments : 


Yes 


No 


Good 


Fair 


Poor 


ORIENTATION 














RELEVANCY 














FEASIBILITY 














MANAGEMENT 














COMMUNICATION 















* not specific. - ?. in the written objective, but specified in instructional planning 
GENERAL GCMMOTr 
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ABILITY TO NAME LETTERS S. T)tfN 



Exr! ~ nation 



See ring 



Materials 



Direct Lons 



Thie individual test measures the pupil’s ability to name the 
uppee and lower case letters. All kindergarten and first 
grade pupils should be given this test as well as all other 
pupil - who fail the Ability to Relate Upper to Lower Case 
Letter (R3-71.) 

Record number of letters known on the Summary Sheet R20-11. 
Teach *ar : 

Flashcards of upper and lower case letters. (Flashcards usee 
for Ability to Recognize Letters Shown Test may be used for 
this test.) 

The order of letters presented is listed on the chart beilow, 
R13A-71 . 

Give individually. Teacher holds the card for the pupil to 
see. Pupil responds with the name of the letter. Teacher 
records on form R13A-71* 



TEST OF ABILITY TO NAME LETTERS 
UPPER CASE 



Claire W. 


T 


R L 


C 


P 


s 


I 


X 


F 


0 


B 


N 


A 


M 


H 


G 


E 


K 


Z 


u 


Y 


D 


_Q_ 


J 


V 




















































Mike W. 












































i 

i 


. 

1 






Mary M. 












































i 








Judy B . 





















































TEST OF ABILITY TO NAME LETTERS 
LOWER CASE^~~~ 



Ralph E. 


m 


t 


s 


r 


u 


X 


o 


h 


k 


p 


c 


z 


i 


e 


V 


f 


n 


a 


LJJ 


w 


y 


b 


d 


1 






















































Betty D. 




















































Carol M. 




















































Marie B. 




























i 
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ALUM ROCK UNION ELEMENTARY SCHOOL DISTRICT 
FORM TO RECORD ABILITY TO NAME LETTERS SHOWN 




Name 


m 


t 


s 


r 


u 


X 


o 


h 


k 


p 


c 


z 


i 


e 


V 


f 


n 


a 


i 


w 


y 


b 


d 


i 


9 


q 


Score 




























































































































































































































































































































































































































































































































































































































































f 














































































































































































































FRir 




















b 


S 


& 
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Prescriptive materials for t±i£ test "Ability to Name Letters Shown." (R-13-71) 
1. Students tnst rail nris test need nore intensive training in auditory 
and visual discrimination. Utilize the materials listed under "Direct 
IMatching of Letters" and "Visual Discrimination of Letters Shown." 
(IR200-71 through R219B-71) 
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Explanation 



Materials 



Directions 



TJMP^DA'/ 

LEARNING RATE 



R 14-71 



This test measures the number of words which may successfully 
be presented during vocabulary teaching periods. Knowledge 
of pupil learning rate provides the quickest and surest method 
of grouping for beginning reading instruction. (To be given 
to all students starting with beginning reading instruction 
and all grades thereafter.) 

Flashcards on which words to be used are printed. 

Teacher: Flashcards on which words to be used are printed. 

Because many pupils have "extensive vocabularies, it is best 
to check the words with the pupils before giving them as a 
test. Eliminate known words and make substitutions. 

The words should be unfamiliar to the student and should in- 
clude a few words of abstract nature such as straighten , 
hither ; a few words offering phonetic difficulty such as 
biscuits and icicles; the remaining words should be of a 
concrete and colorful nature such as envelope , camel , maga- 
zine , toothbrush , mattress , etc. 

Beginning grade one: Teach entire class all words. Test 

individually. 

Primary- Intermediate grades: Teach 3 groups - high, average, 

low , decided on the basis of available achievement tests and/or 
teacher judgment. Use different words for each group. 







TOTAL NO 
OR WORDS 


• 


COLORFUL* 


ABSTRACT* 


Grades 1 - 
High 


3 


8 




6 


2 


Average 




7 




5 


2 


Low 




5 or 


6 


4 or 5 


1 


Grades 4 - 
High 


8 


10 




7 


3 


Average 




9 




6 


3 


Low 




7 or 


8 


5 or 6 


2 



About ten minutes should be spent in the morning before recess 
teaching the words to the class or group. 

Proceed as follows: 

M Look at this word." 

(Teacher presents word "toothbrush. ”) 

"This word says "toothbrush". Do any of you use a toothbrush 
in the morning?" 

(Pupils raise hands.) 

^Colorful words - words that evoke mental images (clock, monkey, 

grandfather. ) 

^Abstract words - words that are considered apart from an object 

(because, whenever, however.) 
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n That f s fine, this vzord says toothbrush and it is something we 
use in the morning to brush our teeth." 

(Teacher should surround word with as much meaning as 
appropriate for understanding by all pupils.) 

Teahcer introduces next word - 
Teacher reviews word toothbrush . 

All words should be reviewed after each new word is presented. 

After recess, should follow the testing and reteaching. This 
procedure should be repeated in the afternoon before the pupil 
goes home. The following morning test for word recognition 
and meaning. The number of words retained by the pupil after 
the final test is the pupil's learning rate and indicates the 
number of words a pupil may learn without confusion. The 
learning rate can improve. 

Review prescriptive materials form R266A-71. 

Scoring Record number of correct responses in Section IV of the Summary 

Sheet R20-71. 
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Prescriptive material for the test "Learning Rate" (R14-71.) 

1. Adjust the teaching to the learning rate of the student • Although 
it may seem minimal at first, success will bring results* Increase 
the rate as the child progresses. 

2. Review form R266A-71. 
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HOW MANY WORDS 



.WORDS 
^ WORDS 



How many words can a student learn per 



WORDS 

4 ^ WORDS WORDS 



% 



\ 



day? Here is how to find out Just before o' 

the first recess , use flashcards to present a list of new 
words. Use some colorful words that are easily remembered 
such as rocket, airplane, etc. and also some function words. 
Give about ten words to Group I and fewer words to Groups II 

and III. Groups should be tested 
on separate days. Have the children 
look at the words and say the words. 
After recess , test the students to 
see how many words they remember. 

Test them again just before they go 
home for the day. The following 
morning give them another test. The 
number of words remembered determines 
the" learning rate of the student. 

He should not be expected to learn 
more words each day than his learn- 
ing rate allows. This includes read- 
ing and spelling. As the student 
begins to feel more successful in 
learning words his learning rate will 
increase . 




TEACHING OCCURS WHEN LEARNING DOES, AND ONLY THEN. 
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Explanation 



Materials 



Example : 



Example : 



Directions 



Scoring 



O 




PHONETIC PRODUCTION INVENTORY 



This test requires the pupil to produce the sounds of thirty 
consonants and blends. 

This individual test should be given to students in grades 
1 , 2 , and 3 . 

40 3 n x 5 n index cards on which are printed the following 
letters. Number Cards on reverse side. 



Front Back 

Bb Tt Cc LI Rr Ss Pp Nn Ff Hh 

Dd Mm Kk Zz Jj Yy Ww Gg Vv 

cr th fr st cl wh pi si fl sc pr 

bl br thr shr spr spl str scr ft sh 

Use manuscript form for all 

cards. Recording Sheet 

Present items in the order as indicated above, asking the pupil 
to give the sound for each letter (s). 




# 1 




On the Recording Sheet score (4-) or (-) for each sound given. 
If the pupil cannot correctly produce 13 consonant sounds do 
not continue testing blend items. (R15A-71) 
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RECORDING SHEET 
PHONETIC PRODUCTION INVENTORY 



R 15A-71 



Pupi 1 ' s Name Date 

Grade 



1 

Bb 


2 

Tt 


3 

Cc 


4 

LI 


5 

Rr 


“5 


7 


8 


9 


10 


Ss 


Pp 


Nn 


Ff 


; Hh 


11 


12 


13 


14 


15 


Dd 


Mm 


Kk 


Zz 


Jj 


16 


17 


18 


19 


20 


Yy 


Ww 




Vv 


cr 


21 


22 


23 


24 


25 


th 


fr 


st , 


c 1 


wh 


26 


27 


28 


29 


30 


pi 


s 1 


ft 


SC 


pr 


31 


32 


OO 


34 


35 


bl 


br 


f hr 


shr 


spr 


36 


37 


38 


39 


40 


sp 1 


str 


scr 


ft 


sh 
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Prescriptive materials for the test "Phonetic Production Inventory." (R15-71) 
If a student should fail to get 13 items correct on test R15-71, the following 
procedure is recommended . 

1. It is important that the pupils are able to hear and produce the 
thirty consonants and blends. 

2. Children should be grouped with others that have like problems. Re- 
teach the consonants and blends needed using the suggestions in 
previous sections. (R251A-71 through R261-71). 
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Explanation 



Materials 

Directions 



Scoring 



Prescriptive 

Materials 



LISTENING COMPREHENSION TEST 



This test measures the pupil's capacity to understand and to a 
limited degree, use spoken English. 

Ability to understand spoken English is a requisite for reading 
instruction. Unless a pupil can understand the meaning of words 
and sentences used at certain grade levels, little success in 
reading will be achieved at those levels. 

Paragraphs of increasing levels of difficulty are used for this 
test. Use paragraphs from readers. 

Teacher: Listening Comprehension paragraphs. 

Summary Sheet for Reading Skills Survey, R20-71. 

The testing should begin with the paragraph from a book at the 
enrolled grade level of the pupil. 

Proceed as follows: 

"I am going to read a story aloud to you, then I will ask you 
some questions about the story. Listen carefully. The first 
story is about (give title) . 11 

Read the story in a normal voice, with normal expression and 
speed. Hold the pupils attention through frequent eye contact. 

When you have finished the reading of the story, ask factual 
interpretive, critical, and affect questions. Record comments 
in n norm ,f column of Listening Comprehension Test. 

It is not necessary to use higher level paragraphs if the pupils 
succeed at enrolled grade level paragraph. Seventy-five percent 
(75%) comprehension is a minimum success score. 

The obtained Listening Comprehension level should be entered on 
the Summary Sheet, R20-71. The score will be the reader level 
from which the selection was taken. 

If a R20^7l student should fail 75% as a minimum score, he should 
be given practice with prescriptive materials R268-71 through R278. 
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Prescriptive materials for the test "Listening Comprehension Test." (R16-71) 

If a pupil fails to get 757> as a minimum score on test R16-71, the following 
procedures are recommended : 

1. The suggestions listed on forms R268A-71 through R278-71 are extremely 
beneficial to the student that is in need of additional work with 
comprehension . 



r ' 
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REAPING FOR COMPREHENSION 



A. Phrases 

(1) Kite Game : Teacher makes a kite on which are printed the words 

Where, When, Who , and How ; Prepare numerous bows on which are 
printed phrases that fit the above categories. A child draws 
one bow from a pile on the table - he must read it correctly 
and place it on the tail of the correct kite. Two teams may 
complete against one another to see which can make their kites 
have the longest tails in an alloted time period. Example: 





£2) Mother Can : Children have two cards on which are printed: 

yes and no; teacher flashes phrase card.... If mother can do 
what the card says children hold up yes; if mother cannot 
do it the no card is held up by each child. 

Example phrases to be flashed: 



(a) 


eat apples 


(e) 


have a party 


(b) 


have some milk 


(f) 


swish to town 


(c) 


go around again 


(g) 


hop upstairs 


<d) 


push a wagon 


(h) 


play at school 



This game may be modified so that any person named "can” - 
Example: Baby Can , Jane Can , etc.... Even an animal might be 

the subject. 
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(3) Color Game - Can It Be ?: Teacher cuts colored circles from 

construction paper and staples circles to the top of box (like 
shoe box), only one color for each box. Teacher prepares 
phrases for each color. Example: 



(a) 


an orange pig 


(d) 


a 


purple dog 


(b) 


a red. bird 


(e) 


a 


blue fish 


(c) 


a blue flower 


(f) 


a 


green orange 



O 
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B. Sentences 

(1) Activity game for comprehension of prepositio ns and directions: 

Each child has a red, yellow, and blue ball cut from construction 
paper. The children do what the directions tell them to do: 
Teacher flashes these direction cards • 



(a) Put the red ball up 

(b) Put the blue ball down 

(c) Put all the balls under (the desk) 

(d) Put all the balls up 

(e) Put the yellow ball on the floor 

(f) Put the red ball on your head. 

Etc 

The above directions could be printed on a chart and the 
teacher could call the number out. 

(2) Sentences Comprehension Seatwork : On lined primary paper ditto 

these parts of sentences with directions to paste the right part 
from sheet #2 on the right line to make a complete sentence. 



Sheet #1 

Where did 
You are a big 
Penny can not 
"Gome Play 
How did you 
Here comes 
Mother has 
Does Janet like to 
This red mitten 
Let the kitten go 



Sheet #2 

do that Penny? 

Tip go? 

with said Dot 

boy, >.;.ack. 
find her mittens? 
is mine, 
my Daddy now . 
help Mother? 
to bed with Tip. 
gone to find Tip. 



(3) Comprehension and Recall Seatwork - Ditto sentences with 
these directions: 



Draw a 
Draw a 




if it is not true (if it makes you smile.) 
if it is true. 

• ; 
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Example: (a) 

(b) 

(c) 

(d) 

(e) 

(f) 

(4) Sentence Comprehension - Each child has a set of flash cards 
with these words: Wh o T Where, When, What at their desks. 

Teacher prints sentences on oaktag strips. A leader holds 
up a strip and asks, 8 *What does this tell us? 1 * Children 
respond by holding up the correct word. 

Example sentences flashed: Answer card held up 



Jack is a good dog. & 

Janet is a kitten. Q 

We will give milk to the mitten.(lJ) 

Your bed has milk in it. 

Janet has to have sleep. (£> 

It is good to sleep in a dish./T 



It is nine o'clock. 


j When | 








See the airplane. 




What 


t 


■ H 


Tom and Betty ran fast. 




Who 






| Mother went to the store. 




Where 



(5) Following Instructions Seatwork 
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C . Paragraph Comprehension - Riddles 

(1) Teacher prints words to be learned on the board - Example: 
(1) duck (2) children (3) kitten. Each child has numbers 
or numbered cards to correspond to the number or words on 
the board. Teacher holds up card on which is printed the 
riddle. Children read the card silently - finds the answer 
on the board and holds up the corresponding number. 



Example riddle cards: 



I can play 




We like to play 


Children pet me 




We like to work 


X am black 




We go to school 


Who am I? 


j 


i Who are we? 



Answer held up #3 (kitten) Answer #2 (Children) 

I am yellow 
I am pretty 
I say quack-quack 
Who am I? 



Answer #1 (duck) 

D . Story Comprehension 

(1) Three Man Oral Team - After reading a story the children 
divide into groups of three. One child reads a page orally 
while his partners read along silently. One partner asks a 
question of the oral reader from the content of the page. 

The third partner evaluates and constructively criticizes the 
child who read orally and who answered the question. Now 
children rotate roles. 

(2) Let’s Find Game - After reading a story the children list 

words to fit categories. Example: "Let's find all the words 

that mean the same as "said." List them. Other possibili- 
ties are; happy words - color words . 

(3) Match the Pictures to the Stories - Use old textbooks or old 
pre-primers. Cut pictures and mount on oaktag. Mount the 
paragraphs on separate cards. The same number is on the back 
of each pair. A child reads the paragraphs silently, then 
arranges them in proper sequence of occurrence. Then he 
matches the pictures and the paragraphs. When finished he 
reads the story orally. Check by looking to see if the num- 
bers on the back match. 

(4) Sentence Strips - Prepare 4 sentences on strips for pocket 
chart for each story read. After the children have read a 
story have them arrange the sentences in the right order. 

Four children may stand with the sentences to make the story. 
Each child reads his sentence orally. 
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Example : 



f Mother is" washing. ] | Flip pulls them down. 1 

1 Tom brings them back. I ? Mother washes again, 

(5) Content reading page by page - When a group finishes reading 

a story the teacher says, "on page 5 it tells where Jane went." 
Who can find that sentence and read it to us?" Any series of 
questions can be asked and corresponding page numbers given. 

Be certain children select only the appropriate sentence con- 
taining the exact answer to be read aloud. 

(6) Experience Story - Teacher lists 3 or 4 one word questions on 
the board or chart. Example: 

(1) Who? (4) Why? 

(2) What? (5) How? 

(3) Where? (6) When? 

Picture is then shown to group; group makes up sentences to 
answer questions listed (all have to fit the picture) ; 
teacher writes story on board or chart; children read aloud. 
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B. Intermediate Level 




1. Vocabulary study: 

a. Vocabulary Book 

(1) Child makes dictionary of new words. 

(2) Enters new words with meanings. 

b . Bingo 

(1) Mark off cards into 25 square blocks. 

(2) Print word in each block. 

(3) Cut small cards the size of the blocks. 

(4) Print same words on small cards. 

(5) Teacher shows cards one at a time. 

(6) Child who has displayed word on his card raises his hand, 
pronounces the word, points to it and is given the small card 
to place over the word. 

(7) The child who has 5 words covered in any direction is the 
winner. 

c. Content Vocabulary Book 

(1) Child collects words pertaining to his particular interests - 
science, space, art, music, etc. 

(2) List these words and their meaning in special book* 

d. Bulletin Board 

(1) Place interesting pictures with several words about them on 
bulletin board. 

e. u The News Corner ,, 

(1) Place interesting articles or announcements 

(2) Include information about children in class (Example: Sue 

modeled in the fashion show.) 

f. Choice of Words 

(1) Child numbers paper from 1-20. 

(2) Teacher reads 3 words that are similar and 1 that doesn’t 

belong. (Example: frosty, snowy, warm, go) 

(3) Child writes word that doesn’t belong. 

g. Classify words 

(1) Give list of words that can' be separated into 2 or more 
general classifications . 

(2) Have children arrange in proper groupings. (Example: 
Vegetables, House, Transportation) 

h. Finding small words in big words 

(1) Give list of new words containing small words. 

(2) ’Have children find as many as they can and write them. 

Example : snowflakes 
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i. Suffix Game 

(1) Make 4 cards for each root word - grow, grows, growing, grown. 

(2) Deal each player 5 cards. 

(3) Played like "Go Fish" or "Grab." 

j. Scrambled words 

(1) Give list of scrambled words. 

(2) Alongside each word give a clue such as its definition or 
classification . 

(3) Children unscramble words and use in sentence, 

k. Synonyms - Antonyms 

(1) Print words on cards. 

(2) Have children give synonyms and antonyms for words. 

l. Compound words 



(1) On 2 cards write parts of a compound word home wo rk 

(2) Make 20 pairs and scramble. 

(3) Have child match words. 

m. Crossword Puzzles 

(1) Make crossword puzzle to review new vocabulary. 

n. Prefix - Suffix 

(1) Print common prefixes and suffixes on cards. 

(2) Print words on cards. 

(3) Have children match. 

o . Homonyms 

(1) Present list of words frequently confused (peace - piece, 
break - brake, bare - bear, course - coarse) 



2. Reading for Comprehension - Inte mediate Level 
a. Phrases 




(1) Write sentences on board and have children answer: Who? 

What? Where? When? with phrases. 

(2) Have children answer questions by using phrases. 

(3) Use phrase cards which can be put together to form sentences 
or short stories. 

(4) Matching phrases. 

(a) Sentences on important topics in the student's work may 
be broken into two parts and placed in a matching test. 

(5) Getting the main ideas: 

(a) Print ;a list of phrases and have children choose those 
which contain the main ideas in the selection read. 
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b. Sentences 



(1) Scrambled sentences 

(a) Write a jumbled sentence. 

(b) Children reassemble sentences. 

(2) Sentence riddles 

(a) Give children cards containing one sentence riddle. 

(b) If child guesses, he reads his riddle to group. 

(c) Have children make up riddles and exchange them in 
group and try to guess. 

(3) Dramatize sentence 

(a) Have child select a sentence from a selection read and 
dramatize it. 

(b) Rest of group tries to guess sentence. 

(4) Have children illustrate main idea of sentence. 

Example: The dog sat on the bench. 

(5) S.R.A. Reading for Understanding 



c . Paragraphs 



(1) Proving a title 



(a) Children read paragraph and find a suitable title for it, 



(2) Read paragraph and give main idea, 

(3) "Hunting for the Action. 11 

(a) Have child act out silently a paragraph of a story just 
read * 

(b) The other children look for the place telling about it in 
the story* 

(c) The one who finds it may read it aloud. 

(4) Have children read paragraph then classify sentences as to 
W hen something happened. 

Why 
How 
Where 
What 



It 


tl 


ft 


II 


It 


II 


tt 


II 



(5) Underlining important ideas 

(a) Children are given a short paragraph to read and are 
instructed to underline the word or words indicating 
the central thought. 



Print a short paragraph on board or ditto sheet. The children 
are asked to read it silently and answer the following types 
of questions: ^ 



1M 
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(a) Give the opening sentence. 

(b) Give the closing sentence. 

(c) Give the main ideas in the first sentence. 

(d) Give the main ideas of the closing sentence. 

d. Story 

(1) Finding a title 

(a) Have children read a story and choose a title for it. 

(2) Have children read a story and stop before the end. Then 
have them supply their own ending. Finish reading the story. 
Compare children's endings with the author s. 

(3) Arrange sentences to make a story. Write these directions on 
the outside of an envelope containing single sentences. 

"These sentences are mixed up. Arrange them to make a story.' 
(Example: "Cinderella") 

(4.) Cards to encourage free reading. 

(a) Child selects card on which the name of a book and 

chapter to be read is printed. Child must turn to table 
of contents to find chapter. Then he reads story and 
answers 2 or 3 questions on the reverse side of card. 



3. Recognizing sequence 

a. Have children list major events as they happened in a story. 

b. Have children draw several pictures in comic strip form showing 
events as they happened. 

c. Write statements or phrases about a story in random order. Have 
children arrange them in correct order. 



4. Interpreting pictures 



a. Ise pictures to motivate and introduce story. 

b. Pictures can be used to review new vocabulary. 

c. Use pictures to clarify points not completely understood. 

d. Use pictures to review some interesting part or to see something 
missed by several children. 

e. Use pictures to answer questions arising during the discussion. 

f. Pictures can be used to gather more information about the st-->ry 

and add to the enjoyment. 

g. Use pictures in having children review or retell story. ( xamp e. 
"What was happening in this picture?") 



5. Following printed directions 




a. "Make Believe" 



( 1 ) 

( 2 ) 



Cards containing sets of directions are passed out to chrldre 
One child is called upon to follow the directions. The rest 
of the group are to guess what is on the card. (Example: 

Make believe you are a salesman. Make believe you are talk- 
ing like a salesman. Make motions to show you are trying to 
sell a lawn mower.). . .. 
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b. Have a child read directions on how to play a game. Then have 
him explain to group 

c. S.R.A. Power Builders 



6. Critical reading 



a. Have children evaluate character traits. (Brave, creative, 
understanding, sympathetic, resourceful, etc.) 

b. Have children choose most interesting character and tell why. 

c. Have children recognize emotional reactions, motives, and inner 
drives of characters. 



d. 



( 1 ) 

( 2 ) 

(3) 

(4) 

(5) 



What does the story tell you about the kind of person the 

main character was? „ 

In what ways would you like to be like one o e s ory 

Choose one character and tell how you think the character felt. 
Would you like to have known one of the characters. Why- 
Would you have done what the characters did or would you 
: have acted differently? Explain. 



Have children relate ideas gained from reading to personal experience 



(1) Have them write a paragraph telling something related to 

material just read. "Has anything like this ever happened 
to you or to someone you know? 1 




e. Evaluate story read: 



f • 



(1) Did you like it or dislike it? Why? 

(2) What was the author’s purpose? (Example to entertain, 
inform? etc.) 

(3) Could the story really have happened? 

(4) Did the characters seem like real people? 



To 



Jive children a selection to read which expresses two points of 
/iew on the same subject. After reading the selection, they arrange 
;ha facts according to the point of views expressed. (Magazines 
and newspapers may be used) Then have them give t eir opinion. 



g. Finding the main idea 

(1) Have children write several sentences which tell the important 
things—that they should remember in re-telling the story to 
the class, 

(2) Have children write four sentences which tell: 

(a) Who or what did something important or funny or 
exciting in the story. 

(b) When this happened. 

(c) Where it happened. 

(d) Why it happened. 
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h. Identifying the setting 

(1) Have children list all information given in the story relating 
to place, time of day, facts about the weather and other 
details that help you imagine the setting. 

i. Have children find examples of what they consider good judgment or 
poor judgment. 

j . Cause and effect 

(1) Have children analyze reasons for, or causes of, major events. 
7. Creative reading 

a. Have children read story and tell how they would change it if they 
were writing it. 

b. Have children read library books and then tell group about their 
book. (Book review) 




4 
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FR IDA)' 



alum rock union elementary school district 

PROGRESSION OF READING SKILLS 



*P *E 
A ]~ 

B 

C TT^ET 

D 

E l 1 



Student 

Kndg 

I Motor Coordination 

A. Body Image - midline as central reference 

B. Directionality - up-down left- right over-under 

C. Lateral Dominance 

D. Eye-hand coordination 

E. Left to Right Progression 




II Oral Language Development 

A. Listen to Stories 

B. Tell a story - (in sequence) 

C. Finish ending a story 

D. Develop and extend speaking vocabulary 

E. Develop and extend word and meanings of word 



III Auditory Development and Discrimination 

A. Listening for and identifying common sounds 

B. Differences in Like and Unlike sounds 

C* Auditory perception of rhymes and rhyming elements 
D. Auditory perception of beginning consonant sounds 
E* Auditory perception of ending consonant sounds 



A 

B 

C 

D 

E 

F 

Ga 

b 

H 

I 

J 

K 

La 

b 



IV Visual Development and Discrimination 

A. Ability to differentiate in size, shape of objects 

B. Recognizing likenesses and differences of objects, pictures, 
letter forms 

C. Observing internal picture details in puzzles, pictures, for 
interpretation 

D. Observing and recognizing words in room - stop go door 
sink (color names) 

E. Direct Matching of Pictures 

F. Matching Pictures shown "• -Bevel I Manning 

G. Learning names of letters * BI 

a* Direct matching of letters * ...... -Ill 

b. Matching letters shown BV 

H. Ability to recognize letters named V 

I. Ability to name letters . . • •••••• -VI 

J. Ability to relate UC-LC letters • • * «VII 

K. Ability to relate phoneme- grapheme VIII 

(sound-symbol) 

L. a. Ability to directly copy letters IXa 

b. Ability to distinguish beginning IXb 

sounds and print the graphemic 
representations 



*E 

erJo 



Proficient (80% correct) 
Exposed 

#15 
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A 

B 

C 

D 



P E 



± 




i 

i 



Level V 



Student 



A. Twenty- six letters representing 44 sounds 

B. Visual - Auditory perception - child must learn to associate 
appropriate sound with printed symbol. 

Skill is to be stressed and perfected at this stage of reading 
skills development. Sound- symbol presented at Leve" 1 VIII in 
Readiness Program. Until this skill is mastered, child will 
have trouble if allowed to proceed further. 

C. Visual-Auditory perception of rhyme - child learns that 
rhyming words often look alike except at the beginning. 

D. Visual-Auditory perception of initial consonant sounds 



Level VI 



A '• J 


i 


b I T i 


c ' i 

D | 

E ■ 


_ .1 
| i 

I | 


Fa| | 


i i 


b; 

C l 


1 . 

i 


Gat 


1 


b L: 
H ; 


F- 



A. Visual-Auditory perception of ending consonant sounds 

B. Visual-Auditory perception of medial consonant sounds 

C. Visual-Auditory perception of two- letter blends, three- letter 
blends 



fi 


dr 


sc 


s tr 


cl 


tr 


sm 


sex 


P 1 


gr 


sw 


spr 


si 


cr 


sp 





D. Apply substitution of initial and final consonants and 
consonant blends 

E. Visual-Auditory perception of digraphs in initial and final 
positions 

sh th ch wh 



F. Auditory and Visual-Auditory perception of variant sounds of 
vowels : 

a. Long vowels 

1- with final e 

2- 2 vowels together 

3- on end of syllable 

b. Short vowels 

c. Vowels followed by ,f 'r n 

G. Structural Analysis: 

a. Learns to recognizd compound words 

b. Learns to analyze endings to knotm words (s ed d 1 s) 

H. Comprehension 

Level I - Reading for facts 
Simplest comprehension skill 
Within this level, there are 4 steps 
see form R 279A-71. 




Sjrk 
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Student 



P E 




2 

3 ' 

4 ‘ 

5 

C ' 



E 

FI 

2 



A .__t | 

B ! “I 1 
C !' ' ! 

D1 i 

2 I 





Level VII 



A. Learn dipthongs - associate proper sound with each: 

ou oi oy ow 

B. Learn to generalize and use vowel principles -in attacking 
one syllable words. 



D * 
E . 



1 . 



2 • 



4. 



One vowel in a word, usually short vowel sound, unless it 
is at the end of word (hat end me) 

Two vowels in a word, first stands for long vowel sound- - 
second is silent (feel boat) 

Two vowel letters, one is a final "e" - the first v,vo, .1 
sound is long - final "e" silent (ride hope) 

Only vowel letter in word, followed by r, vowel sound is 
usually by the r that follows it (park bird her) 

5. Only vowel in word followed by 1 or w, sound of vowel is 
governed by 1 or w (ball draw) 

Develop knowledge - different letters may have same sound 
(mice - miss_) red 

(wear - stare) s a id 

b read 

Dictionary Skills - Alphabetizing by a single letter 

Root Words - identifying - needed for furthering dictionary 

skills 

Comprehension 

1. Reading for Facts IC ID (form R279A- ' 

2. Reading for Details IIA IIB IIC (form R280-71) 



Level VIII 



All phonetic and structural analysis skills previously taught are 
maintained at this level. Special attention given to context 
clues to figure out new words. 

In third grade readers, most of new words presented are words of 
more than one syllable. Reoognition is achieved best by analysis 
into syllables rather than by sounds of letters or short phonogra; 



A. 

B. 

C. 

D. 



E. 

F. 

G. 

H. 



Auditory perception of syllables - (children must learn to 
hear syllables in words) 

Meaning of syllables (as many syllables as vowel sounds) 
Learn to discriminate between one- two- three syllable words. 
Accented Syllables - 

1 . accented and unaccented 

2 . accent may affect sound of, vowel 

Suffixes and Prefixes / 

Generalize and apply division rules of words into sylla 
VCV - lady VCCV - center 

Dictionary Skills - Alphabetizing by one and two letters 
Comprehension 



Reading for Ma^a Idea 
III A, B, C, D, E, F 



(form R280--71) 



hi art 
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P E 



A 

B L 

ci r 
2 _ 

3 

4 

5 

6“ 
7“ 
D1 ~ 
2 

3 ' 

4 

5 

biT 

2~ 

3“ 



Student 



Level IX 

All previous phonetic and structural skills reviewed and 
extended. Special help and attention given to ap_pLy 
principles. Continued development of independent study 
skills. 

A. Further development of dividing words into syllables 

B . Further development in identifying accented and unaccented 

syl lab les . 

C. Reference and Research Skills 



1. 


Alphabetizing 




2. 


Table of contents 




3. 


Index 




4. 


Glossary 




5. 


Dictionary 




6. 


Encyclopedia 


/ 


7. 


Outlining 


Dictionary Skills 




i. 


Choosing the right definition 


2. 


Using Guide words 


pronunciation key 


3. 


Understanding and using 


4. 


nh-MH i -n know meaning of every word read 


5. 


Use dictionary for each 


unknown word 



E. Comprehension 

1. Continue on Main Idea (if needed) form R280-71 

2. Reading Logical Sequence form R28Q-71 

III ABC 

3. If group capable - start - Level IV 

Elaborative Reading form R281-71 

IV A B C D 




Level X 

Maintenance, refinement and application of skills previously 
learned . 

A. Recognizing root words in inflected forms 

B. Identify root words in prefixed and suffixed forms 

C. Using affixes and roots in independent word attack 

D. Using syllabication in independent word attack 

E. Continued practice - pronunciation key (Dictionary) 

F. Interpreting respellings (Dictionary Skills) 

G. Continued refinement — Outlining 

H. Comprehension (Grades 5 & 6) 

Level V - Critical Reading forms R281-71 & R^82-71 

Level V A - Evaluation of Facts 

Level V B - Evaluation of Story 




A ;- .U- 



-./■ 
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Explanation 

Materials 

Directions 



Scoring; 



INSTRUCTIONAL READING LEVEL TEST 
Instructions for Forms R17A-71 through R17G-71 

The purpose of this test is to establish the instructional 
reading level of pupils. It is also used to ascertain kinds 
of difficulties for further testing and remediation. 

This test Is individually administered. 

Use forms R17A-71 through R17I1-71. 

Start the testing by using the paragraph that is his es- 
timated instructional level. 

Proceed as follows: 

"Read this paragraph aloud as well as you can." 

If pupil mispronounces a word so that the meaning of the 
paragraph would be seriously affected, pronounce the word 
correctly before allowing the pupil to go on. 

Pronounce all words not known by the pupil after 3 seconds 
hesitation. 

Reassure the pupil who is anxious about his errors by saying 
"Don’t be afraid to try, you are supposed to make errors on 
the hard ones, go ahead." 

If a paragraph is obviously too difficult for the pupil, 
discontinue testing at that level and use a lower grade 
paragraph. 

Four types of errors should be noted on the Recording Sheet* 

1* Omitted words or parts of words 

Draw a line through these omissions. 

2 . Mispronunciations 

Record what the pupil said above the word mispronounced. 

3 . Words mispronounced 

Record P through *the word. Pronounce for the pupil 
after 3 seconds hesitation. 

4. Insertions of words of syllables 



Norms for each grade level for both word recognition (wr) and 
comprehension (c) are indicated on the recording sheet. 




Manning - University of Minnesota 
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Higher level paragraphs should be used if the paragraph 
seems too easy. Continue testing with higher level para- 
graphs until the pupil fails to achieve above the norm. These 
norms are listed at the top of each form R17A-71 through R17H-71. 

If the pupil scores below the norms established for the grade, 
continue testing with lower level paragraphs until the pupil 
is successful in both the word recognition (wr) column and 
the comprehension (c) column. 

The instructional level for both word recognition (wr) and 
comprehension (c) should be recorded on the Summary Sheet . 

Analyses of errors on the recording sheet will also reveal 
information on particular types of errors made while read- 
ing orally. The teacher should be alerted to look for 
recurring errors such as 



- beginning vox^el errors 

- blend errors 

- dipthong, digraph errors 

- errors on prefixes, etc. 



/ 
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ALUM ROCK UNION ELEMENTARY SCHOOL DISTRICT 

ORAL READING PARAGRAPHS READING LEVEL 



NAME 

Third Preprimer. 

City Days, City Ways 
P. 41 

Words = 38 



SCHOOL 



"Here you are," said Daddy* 
"Here are some good jackets. 

Big jackets and little jackets. 
Red, blue, and green jackets. 

Do you want a green one? 

I like this blue one, Mark. 

Do you see one you like? 11 



DATE 



WR 


C 


| -2 


-1 


1 ; 

1 

i : - - 



QUESTIONS : 

City Days ^ City Ways 

Draw a line under the correct word. 

I 1. What kind of store is Mark in? 

drugstore clothes store hat store 

R 2. Who went to the store with Mark? 

Mother Janet Daddy 

D 3. What color jacket did Daddy like? 

red blue green 

C 4. What size jacket does Mark need? 

little big large __ 

I 5, What makes you think Mark will get a new jacket? 

He needs one. Daddy needs one* Janet needs 

Mark’s jacket. 



P.P. 3, Set H.R. 
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NAME 

Primer 
Around the 
P. 117 
Words = 53 



ALUM ROCK UNION ELEMENTARY SCHOOL DISTRICT 

ORAL READING PARAGRAPHS READING LEVEL 



SCHOOL 



DATE 



Corner 



"Janet ran to see Miss Mary," said Mother. 

"She did? 1 ' said Mark* 

"Come on, David! Me will go to see Miss Mary, too." 
"Now see here*/ Mark. You can not go," said Mother. 
"Janet is enough for one morning." 

'We will get Janet and come right back," said Mark. 
"All right," said Mother. 




QUESTIONS: 

Around the Corner 

Draw a line under correct x?ord - . 

R 1. Who were David and Mark going to see? 

Janet Mother Miss Mary 



D 


2. 


Why did Mark want 


to see Miss Mary? 










to get Janet 


to get Mother 


to get David 




LS 


3. 


What did Mark say 


he would do next? 

../V 




• 






run faster ■ come right back 


jump 




CT 


• 4. 


Mother said, "No" 


since Miss Marv was very 


that day. 




happy busy 


here 








5 . Who do you 



Aunt 



P., Set H.R. 
(8/70) 



like to visit best? 
Grandmother Sister 
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NAME 



ALUM ROCK UNION ELEMENTARY SCHOOL DISTRICT 

ORAL READING PARAGRAPHS READING LEVEL 

S CHOOL D ATE 



First Grade 

Real and Make-Believe 

P. 37-38 

Words = SO 

"Here we are. 

Hop out!" said the space man. 
"Hop out and start for home." 
Then he looked at me. 

At first all he said was "Oh!" 
Then he looked at me and said, 
'What happened to you 
up there on the moon? 



¥R C 



-5 i 


1 ' 


1 


■ 



Just look at yourself . 
You are 100 years old." 
So I looked , 

and I was 100 years old . 



The space man was x~ight. 

My hair was long and white. 
It was hard for me to walk. 



QUESTIONS : 

Real and Make-Believe 

Draw a line under the correct word. 



R2 1. What did the space man tell the boy to do? 

Hop out and shut the door Look at yourself 

Look at me' Hop out and start for home 



I 2. Why was it hard for the boy to walk? 

he was 100 years old his hair was long 



D 3. What color was the boy's hair? 

green yellow white 



4. Where did the spaceman take Mark? 



to the store to the sea 



to the moon 



Set H.R< 

ERJO /70) 



5. What kind of story is this? 



sad 
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